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INTRODUCTION

Household surveys are an important sourcedoication data for policymakeasthe national and
international levelsThe information gathered from household surveys are especially valuable because
they can be assreferenced with demographieealth, emloyment, income, expenditure, and other
topics covered in the surveywaking it possible to correlate information and perform detailed analyses
that would not be possible with information from any other source.

Despitethe rich potential of household seysas a source afducatiordata for policymakers, education
topics are treated unevenly in household surveys. The most broadly used series of household surveys,
DHS and MICS, usan efficientset of6 or 9education questiorthat yield quality datebut coveronly
themost fundamental educatidapics; other surveys askore thard0 education guestiorisuching on a
variety of topicsbutlack rigorous design and wordin@n a similar nota@nconsistenciem the sequence

or wording ofquestions acrossurveys can compromise the comparability of data

The purpose of this report is to evaluate the education questions and nusedlé@s a asssection of
household surveyslistill their best practicesand organize these practices into a coherent andinated
suite of education questionnaire modulBHse overall effort is indicator driven that we begi by
identifying the specific education indicators to be collected, and then evaluated best practices for
guestions and modules needed to calculatethedicatorsThe education indicators coverbedve been
selected on the basis of their policy relevanceattentionthey are given in international frameworks
and agreements (such as the Millennium Development Goals), and the degree to which hsusatysid
are an appropriate instrument for accurately and reliably measuring them. A detailed account of the
process used to select indicators is given irDieelopingthe List of Indicatorssectionof this report

After identifying and prioritizing the education indicattosberecommendedwve grouped them

according to the sequence of questions ne@atdtieir calculationThese sequences of quess are

referred to as modules becatiseycan be added or removed in modular fashion depending @olilbg
priorities ofeach survey. The wording and sequence of questions and instructions within each module,
and well as the sequence of modules themaselre based on what we identified as best practices for
each moduleThe overall process of developing and prioritizing modules is discussedDeetoping
Questionnaire Modules and Questigestion of the report; each module is treated individually in the
Core ModulesandAuxiliary Modulessections of the report.

Thereport iscomplemented bthree more technicaligriented appendicekrro r! Reference source not
found. diagrams the flow of modules and of questions within each mouler! Reference source not
found. ill ustrates questionnaires for each moditeor! Reference source not found.provides

metadad for each module and indicator, as well as instructiansafoulating intermediate variables, and
Error! Reference source not founddisplays recommended tabulations for each indicator.

The overall projecis funded through the International Household Survey Network (IHSN) and will feed
i nt o t hQuestioh BaNkbnsw.ihsn.org, a project developed to foster harmonization and
improvement of data collection methodologiegbgviding acentral repository of indicators,
classifications, concepts and questions, and reference matenidty providinginternational guidelines

Household Survey Guidelines on Educatiéh


http://www.ihsn.org/

onsurvey design and indicator calculation.

Developingthe List of Indicators

In order to develop as inclusive a list of indicators as possible, EPDC took the approach of developing a
broad list of education indicators from a variety of sources and contexts, amdrtf@nngindicators

from the list based on three criterid:indicatorsthatcannot be obtained from a household sur2gy,
indicatorghatcan be obtained more effectively from another source3aimdlicators with such narrow

policy relevance that they should not be broadly recommended

Building the list

EPDC compiled list of education indicators gathered, utilized, published by a variety of
organizations:

- Indicators specifically referenced in the indicative frameworks of international compacts, and
international monitoring institutions, specifically:

0 United Nationa Millennium Development Goals (MDG)
0 Education for All (EFA) Goals
0 Education for All Fast Track Initiative (FTI) Indicative Framework

0 Millennium ChallengeCorporation (MCQ selection Criteria

- Indicators maintained and published in a selection of intenmaty recognized databases
0 UNESCOiInstitute for statisticgUIS) Education Database
o World Bank EdStats Education Database
- Indicators that EPDC currently extracts from DHS, MICS, and other household surveys

- Indicators that could be extracted from the vasibousehold surveys that EPDC analyzed in a
comparative study for IHSN/OECD in 2008:

0 Integrated Household SurvefHS)
o Living Standard Survey (U8S)
o Core Welfare Indicators Questionnaf@WIQ; QUIBB in French

0 Household Income ariéxpenditure Surve{HIES)

Household Survey Guidelines on Educatiah



0 Ten countryspecific surveys
- Indicators that could be extracted from EdData surveys

- Indicators that are not currently collected through household surveys but which EPDC believes
could be of high use to the education policy commuiiitys categoryncludes seeral indicators
that we believéo be impractical to collect through a household survey, but wanted to include in
theinitial conversation in order to generate ideas.

Narrowing the list

Once a master list of education indicators was compiled, EPDC consolidated the list to remove variant

di saggregations of the same basic indicator (for
Repetition Rated, and é&Rucanh &Slelcoma ac gt Regpritied oa:
EPDCalsoremoved indicators that are based on data that cannot be collected at the housefiold level

indicators describing government expenditure on education, indicators describing the education system,
andindicators describing specific characteristics of schools and teachers, for example. The remaining
indicators were organized into a preliminary set of modules to explore in further detail.

EPDC shared this preliminary list of indicators and manuals wstiextion of education policymakers

and solicited feedback and input in a meeting and through continued communication vidasedilon
feedback from the group, EPDC eliminated several modules that it had proposed as modules targeting
indicators that ar not currently collected but could be of use to the pdReyticipants included:

Kristi Fair United States Agency for International Development

Luis Crouch Research Triangle International

Kurt Moses Academy for Educational Development - Systems Services
Mamadou Thiam Education For All Fast Track Initiative Secretariat

Friedrich Huebler UNESCO Institute for Statistics

George Ingram Education Policy and Data Center

Annababette Wils Education Policy and Data Center

Ania Chaluda Education Policy and Data Center

Proposed Indicators

A list of the education indicators selected for inclusion in the report is giveigume1 on pagel0. A

brief explanation of education indicator groups thate not selected for inclusion in the question bank is
given irFigure2 on pagell. Technical definitions of each indicator can be founderror! Reference
source not found.

The Indicators listed ifigurel are organized according to thredule that facilitates their extraction
rather than the module with the name that most closely fits the indicator category that the indicator is
commonly grouped into. This is the most practical way to group indidatotise purposes of this report,
though the result is some indicator/module that may appear strange to education policymakers

Household Survey Guidelines on Educati@



accustomed to seeing categories in different groupings.

As an example, 6Gross | ntake Rasuallythtoughtofasea Fi r st Gr
measure of access and by this criteria one might expect it to be grouped with the participation indicators.

The questions in the Participation module, however, are not sufficient to calculate GIR because they do

not convey informton about the grade or level attended during the previous year and, to properly

calculate GIR, one must be able be able to distinguish between grade 1 pupils who are attending primary

for the first time and those who are repeating the grade.

Informationfrom the Efficiency questions are needed to make this distinction, so the indicator is grouped

under the Efficiency module headirgi mi | ar |l y, o6 School Life Expectancy
think of as a measure of efficiency, is classified undep#ngcipation module because it does not require
information from the efficiency module questions for calculation.

Household Survey Guidelines on Educatién



Relevance

Figure 1: Indicators Selected for Inclusion in IHSN Question Bank
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# ulS,
Priority  Quest Module / Indicato” EFA | MDG | FTI Ind. MCC EdStats,
. Goals | Goals | Frmwrk | Criteria
ions EPDC
Learning 0
1 Literacy Rate
1 Numeracy Rate
Attainment
Educational Attainment
% Ever Attended School
Participation
Net Attendance Rate
Gross Attendance Rate
Parity Measures for Attendance
% Pupils Underage
% Pupils Overage
% Pupils On-time
% Children out of School
Total Net Attendance Rate
Voc/Tech as a % of secondary enrollment
School Life Expectancy (Primary to Secondary)
Effidency
Primary Completion Rate (GIR to last grade of Primary)
Net Intake Rate to the first grade of primary
Gross Intake Rate to the first grade of primary
Survival Rate (Grade 1 ¢ Grade 5)
% Repeaters
S Repetition Rate
Dropout Rate
Promotion Rate
Primary to Secondary Transition Rate
Graduation Rate
New Entrants to G1 with Pre-Primary experience in the previous year
Sch®l Characteristics
1 % Pupils attending private schools
Decisions on Education

Reason for not attending school

O¢ O«
O¢ O¢ O«
O«

O¢ O«
O¢ O« o«
(o]
O« O¢ O¢ O¢ O«

O¢« O«

O¢ O¢ O¢ O« O¢ O¢ O« O¢ O¢ O«

O¢ O¢ O« O¢ O¢
O O¢ O«
Ox O¢ O¢ O¢
O¢ O«

O«

Uniwrsally Relevant, Should be included in all Surveys (CORE)

O¢ O¢ O« O¢ O¢ O« O¢ O¢ O¢ O« O«

O« O«
O« O«
O« O«

Reasons for leaving school
Transfer Rate

Reasons for switching schools
Household Expenditure on Education 0
% Pupils whose households spent money on their education

Auxiliary - Recommended

Average non-zero per-pupil household expenditure on education
Participation in Scholarship Program
2-3 % pupils using NNN scholarship
Apprenticeship LiteracyTraining & Out of School Education
Educational Attainment by category of non-formal education
Attendance rate by category of non-formal education
Opportunity Cost of Education
Total time commitment of education

O¢ O«

Amount of time it takes to travel to school
# hours child typically spends at school

Auxiliary - Optional

Amount of time spent on school-related activities on a typical day

SN = N

Hours/week pupil spends on homework
Auxiliary Attainment
1 Highest Diploma earned

Figure 2 Education Indicator Families not selected for inclusion in the IHSN Question Bank

2 Technical definitions of each indicator can be founHriror! Reference source not found.
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Government Education Expenditures
These data are important but cannot be obtained through household surveyseTdahiered through
government records.

Education Foreign Assistance
These data are important but cannot be obtained through household surveys. They are gathered through
government records.

Teachers

Because teachers represent a small subset of thdl pagralationsurveyed sampling is not an effective

way to gather information abotitem Administrative data maintained by agencies such as the ministries
of education or finance may be a better source. Data gathered through an annual school ceifsus may a
be an excellent source of information.

Tertiary Education

Sampling techniques such as those used in household surveys are not a good source of information on
tertiary students becayseith rare exceptions, students living dormitoe®stherinstituional settings

arenot included in survey samplese@use tertiary students arguallyconcentrated in a small area

rather than distributed across the counffertiary institutions generally have good recéesping

practices, it is best to collectdubse data directly from the institutions. Tertiary education is included as a
level in attainment and attendance modules of the household survey.

Advanced measures of Numeracy and literacy (such as LAMP or EGRA)
These are too compleand costly to administ in ahousehold survey.

Life Skills
Acomplexmeasure of oO6Life Skillsd would be tao compl e
household survey

Sources of financial support for edation received by the household

International remittances and siaricash flows from outside of the household andt of policy interest

becausenay help to defray the costs of education in some households. However, because inflows are not

|l i kely 6éearmarkeddé for educat i onredewd,ihis difficulthfoer f | ow
respondents to pinpoint the amount of financial support that goes to education expenditures. This issue

might be better addressedsimvey moduleglesigned to measure household income and expenditure

Classroom time use &egalagogical practicesPrimary Learning Language at School

These indicators cannot be gatid through a household suniEcause survey respondents are unlikely
to possess knowledge of specific classroom activiliaey could be gathered through a sctswvey or
school census.

% Pupils who attend school as boarding students
The great majority of household surveys do not cover individuals living in dormitories or other
institutional settings.

Household Survey Guidelines on Educatidr?
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Questionsthia ask the respondent about the shortcomings
assumptions that the respondent is familiar wiind able to make an objective assessment of conditions

of the school, and that the respondent knows what ideal schugitioas should be.

Attitudes towards education
Household surveys may not be the best source of information for these types of questions because survey

respondents may be household members who are not closely related to children in school and whose
attitudes towards education are not relevantto decisio on a c¢chi |l dés educati on.
attitudes towards education should be tailored to the specific context of the survey, and we cannot
recommend them in broad terms.

% Parents who help children with their homework
Frequency of assistanogith homework
% parents who read to/with their children

2 LI NByda K2 KFE@S GAaiAiSR Ay (GKSANI OKAf RQa a0K2?2

These indicators are not commonly gathered or catalogued. Because the interview respondent may not be
the parent of the pupib whom the questions applthe respondent may not be abl@tovide accurate
responses

% households that made a nefinancial contribution to the school/teacher
It is difficult to define and measure ndinancial contributions.

# books in the home
There & no precedence for the collection of this data in household surveys.

Household Survey Guidelines on Educatidrd
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Developing Questionnaire Modules and Questions

After developing a list of indicators to collect through household surveysdentified theecomponent
pieces of information needed to calculate each indicaite then looked ta cross section &ducation
guestionnaires currently in use to identigst practicefor collecting thee pieces of informatiohis
component of the study Hdsoff of a 208’ report in which EPD@valuated education modules for 30

household surveys and developed

recommendations for improving the
structure and wording of education
guestionnaires.

Identifying best practices

The kest practice for the questionnaire
modulesandquestions recommended in thi
report are drawn from the 30 questionaair
evaluated in the 2008 report, a standard
DHS IV questionnaire, a standard MICS3
guestionnaire, and the 2002 Zambia EdD3
guestionnaireFigure3 liststhe
guestionnairesonsideredn this report.

Best practices were identified using criterid
and suggestions gathered from a variety 0
sourcesincludingfeedback and suggest®n
from the participants in ounformation
gatheringneetingE PDCbds 2007
the20086 UN Princi pl es
Recommendations for Poptitan and
Housing Censusésand chapt e
Manual for Planning and Implementing thg
Living Standards Measuremeniugy

Sur vey. 6

Figure 3 List of Household Survey Questionnaires Evaluated

Survey Country Year
Demographic and Health Surveys (DHS) Malawi 2004
Education Data for Decision-making (EdData) Zambia 2002
Enquete Aupres des Menages Madagascar 2001
Enquéte Camerounaise aupres des Ménages (ECAM) Cameroon 2001
Enquéte Djiboutienne auprés des Ménages Djibouti 1996
Etude Nationale sur les Conditions de Vie des Populations Burundi 1998
Expenditure and Consumption Survey (ECS) Lao PDR 2003
Household Budget Survey (HBS) Tanzania 2000
Household Income and Expenditure Survey (HIES) Bangladesh 2000
Household Income and Expenditure Survey (HIES) Sri Lanka 2002
Household Socio-Economic Survey (HSES) Cambodia 2003
Inquerito as despesas e receitas familiares (IDRF) Cape Verde 2001
Integrated Household Survey (IHS) Malawi 2004
Integrated Household Survey (IHS) Pakistan 2001
Integrated Household Survey (IHS) Sierra Leone 2003
Living Standard Survey (LSS) Bhutan 2003
Living Standard Survey (LSS) Cote d'lvoire 2002
Living Standard Survey (LSS) Ghana 1998
Living Standard Survey (LSS) Nepal 2003
Living Standard Survey (LSS) Nigeria 2003
Living Standard Survey (LSS) Vietnam 2004
Multiple Indicators Cluster Survey (MICS)

National Household Survey Uganda 2002
Questionario de Indicadores Basicos de Bem-Estar (QUIBB) Mozambique 2002
Questionnaire des Indicateurs de Base du Bien-etre (QUIBB) Benin 2003
Questionnaire des Indicateurs de Base du Bien-etre (QUIBB) Burkina Faso 2003
Questionnaire des Indicateurs de Base du Bien-etre (QUIBB) Gabon 2005
Questionnaire des Indicateurs de Base du Bien-etre (QUIBB) Niger 2005
Socio-Economic Survey (SES) India 2004
Socio-Economic Survey (SES) Indonesia 2002
Socio-Economic Survey (SES) Thailand 2002
Vulnerability and Poverty Survey (VPAS) Maldives 2004
Welfare Monitoring Survey (WMS) Ethiopia 2000

¥ How (Well) is Education Measured in Household Surveys? A Comparative Analysis of the Education
Modules in 3CHousehold Surveys from 192®05 EPDC No. 0801, Spring 2008.
http://epdc.org/static/HowlsEducationMeasuredinHouseholdSurveys.pdf

* Principles and Recommendations for Popataand Housing Censused®evision 2. United Nations

Statistics Division. New York, 2008.

® A Manual for Planning and Implementing the Living Standards Measurement Study .SAMonéy

Bank. LSMS #126, 1996.

Household Survey Guidelines on Educatida



http://epdc.org/static/HowIsEducationMeasuredInHouseholdSurveys.pdf

The following criteria were considered for identifying best practices:

e Questions gather information that accurately reflect the information the indicator is intended to
represent

¢ Questions gather information that is as close to an irttenadly-defined standard for the
indicator as possible

e Questions are worded in a way that is easy for the respondent to understand
¢ Questiongatherinformation that the respondent knethie answer to

e Question filtering does not rely on any assumptionsiait@ationships between pieces of
information gathered

e The highest priority information is gathered earlier in the questionnaire, and lower priority
information is gathered later in the questionnaire

e Instructions for both the respondent and the interviewe clear and easy to understand

e For each questiotimeframe, subject, unit of measurement, and other frames of refemrence
clearly stated and optimized for clarity and ease of response

e When there is a possibility that different respondents may pefespond to the same question
using different units of measurement, the questionnaire should allow the respondent to specify the
unit of measurement used in their respdhse.

e Shifts in questioimeframe, subject, unit of measurement, and other frames of refemence
minimized

e Where shifts in question timeframe, subject, unit of measurement, and other frames of reference
cannot be avoidedjuidinglanguage is used wnooththe transition fronone frame of reference
to the next

e Questionnaire flow is simple, minimizes filtering, andkes sense

® Specifying the unit of measurement makes #gilole to postpone converting the data until a-post
enumeration stage when a computer can be used to make the conversion. This practice saves time and
eliminates opportunities for error over unit conversions performed at the time of the interview.

" For example, when shifting from questions about the current year of schooling to the previous year of

schooling, l eading |l anguage would be a statement
now we have been talking about NAME and his/her schodlimgng this current year. Now | would like
to talk about NAME and his/ her schooling one year
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o Datais gathered using as few questions as possible
e Compound questions and leading questions are avoided or broken dogimpl&rquestions

e \Wheneveresponses to a question can be anticipgtescoding is used in order to minimize
opportunities for coding error in responses

e 0Dondt knowd is always a response optio

Recommending Practices

After we identified what we believed to be the best practica fopdule or a question, we recommended

that same practice word for word. Howevesibften the case that the best possible practice for a

particular module or question could &ehievedoy bringing together aombinationof best practice

elements foundni two or more questionnaires. When this was the case, we identify our recommended best
practice and explain the genesis of this recommendation.

WhenEPDC was not able to identify a best practice for gathering particular information, EPDC used
principlesexemplified in existing best practices for other questions to devekfpracticeuestions.
Because these questions have not been tested in a field seisimmmportant that thebe vetted and

tested by outside experts before they are includeciiH8N questiomank. These unproven questions
are clearly mar k edonsadsratiddPeinclosiamie thedjeedtionf bank, whereas
proven gquestions are marked as O6Recommended. 06

Recommendations that apply to all modules

Guidelines for DevelopingResponseCategories

Many of the modules proposed in this report use questions that are paired with response option menus.

The response option menus try to anticipate types of responses or information that the question will elicit,

and provide gulance to the interviewer on how the responses should be categorized and coded for

processing. Most response option menus must be modified by the questionnaire developer to reflect the
context where the survey will be conducted. For example, responsercitege t o0 t he questi or
grade and | evel of school did NAME attended durin
because some countries have four grades of primary and other countries have eight grades of primary.
Wherever there is a respongeion menu that needs to be modified by the questionnaire developer, it is

noted in this report and in the metadata for the module that contains the question.

While actual response categories will vary from survey to survey, there are general guidaislestth

be followed to ensure that response categories are well crafted. These guidelines are outlined below. If
additional guidance is required for developing a particular response option menu, this guidance is
provided in the report discussion for tt@responding module.

Questionnaire developers should devedof test set of response categories that are appropriate to the
context where the survey will be conducted. lllustrative examples of response option menus are a good
starting point for this, rzd are provided in the report discussion of each module. When devising a custom
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set of response categories, the following considerations should be kept in mind:

1.

Response categories must use words and terms that are meaningful to household respondents and
that household respondents will be familiar enc
subsidized private NGO school & should be avoid
know whether a particular religious school receives government seitssidi but O BRAC sch
could be used if the typical respondent is likely to be able to identify a school in this way.

Response categories must be exhaustive. This means that the response options should cover all

(or very nearly all) possible responsestethqu e st i on. For example, if a
of school does NAME attend?d amdndéhended@Plbuosenh
but a large number of children attend schools that are neither government run nor church run,

then the queé®n response options anetexhaustive; at least one more response option needs to

be added to cover this additional category of responses.

Response options must be mutually exclusive. This means that categories should be devised so

that it is impossibléor there to be more than one correct response option to the quEstion.
example, if a question asks OWhat type of scho
are O6Govenn de-miCrh ud cihé& i ig i s & -ErgliskdmeddN ounmd onseh e 1 e s [
options are not mutually exclusive because it is possible to attend a Goveramg&niglish

medium school.

The survey documentation should include a clear definition of each school type response

category, as well as an explanation of how the categicdn be distilled into the broader

categories needed by data analysts. For example, if the purpose of the question is to determine the
proportion of pupils attending public and private schools but the response option categories are
somet hingpabhecéthad 6private,d then guidance
option categories can be mapped to O6publicd an

Response Categories should not be redundant with information gathered elsewhere in the survey.
For example, do notdistingus h bet ween O6Pri mary Governmentod at
since the questionnaire already asks about school levels in other modules.

60t herd should al ways be given as an option si
completely exhauste/

6Donét Knowd should always be an option since
know the answer to a question.

Questionnaire response options should always be tested before they are fully implemented.
Questionnaire designers should chexknsure that the conditions outlined here are being met.
As a rule of thumb if, the proportion of respo
responses given as fiothero exceeds 5%, then th

Household Survey Guidelines on EducatidrY



Questionnaire CaseConventions

In thequestionnaireinstructions for the interviewer and other pieces of text that are not to be read out
loud are printed all in UPPER CASE letteext that is to be read out loud by iheerviewer is printed in
regular sentence case. Alssied in UPPER CASE are elements of text that have been left generic in this
report because they need to be made specific to the context of each survey.

The following text elements are generic in the questionnaire in Appendix 2, and must be customized to
the context of the survey. When these elements are completed with epeeific information, the
upper case spad®lder should be replaced with a sentecase word.

OrYYY 6(current school yea): Replace this with the yeaange of the current or mastcently
completed school year.

OYYY Y-16(previous) school yeab : Repl ace trangesof theisahdol yeahpeortp e a r
the current or most recent school year.

6 N N N(Sdcholarship Program): Replace this with the name of the scholarship program.

Schml years and how they relate to the structure and wording of the questionnaire are discussed in
greater detail in the

School Participatiomodule.

The following text elements generic(and upper casé) the questionnaire in Appendix 2, and must
remain generic (and upper case) in the corgpgtific version of the questionmai It can only filled in
by the interviewer at the time of the interview:

6 N A M @fthousehold member about whom)The interviewer will get this
information off of the household roster. The interviewer need not, of course, actually print the
name on theuestionnaire script since the script will be used with reference to numerous
household members. Instead, the interviewer should substitute in the name of the household
member when they read the script aloud.

Guiding Language

Some of the modules recommedde this report make abrupt conceptual shifts that may overlooked by
guestionnaire respondents unless the survey interviewer explicitly points out these conceptual changes.
For examplepne question may ask about attendance during the current schoahglesarother may ask
about attendance during the previous school year; one question may ask about participation-in formal
sector education and the next may ask about participation #fonoal-sector education. These shifts

may appear to questionnaire deyers, and may be missed altogether by survey respondents. If
respondents miss these shifts, information gathered through the questions may be compromised; for
example, respondents may respond to questions about the previous school thinking thepeirestill
asking about the current school year. Clearly worded questions, in themselves, may not be enough to alert
respondents to these conceptual shifts.
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In order to ensure that respondents have a clear understanding of what they are being asked about at al
times, we recommend adding guiding language to the questionnaire at points where conceptual changes
occur.The EdData questionnaires follow this practice, and our recommendations for guiding language
follow the example set by EdDafeor example, betweehe participation and efficiency modules, where

the questionnaire shifts from asking about the current school year to asking about the previous school
year, the following language added to the questionnaire:

Up until now we have been talking about NAMEd his/her education during the YYYY
[ CURRENT] school year. Now | would Iike to ask
ot her words, I would I i ke to as-ksclaoblgeart NAMEOGSs

The recommendations in this report integratiiding language wherever needed. However, because much
guiding language is inserted at transitions between modules, and because it is anticipated that
guestionnaire developers may remove or alter modules or questionnaires in order to accommodate their
particular needs, questionnaire developers should also pay attention to this issue and ensure that proper
guidance is provided wherever there is the potential that survey respondents may become confused or
overlook a transition.

MODULE S

Modulesare organizé into three broad categories based on the relative importance of the
indicators generated by each. This hierarchy is intended as rough guidance for questionnaire
designers trying to decidehich education modules to include in their questionnaire.

EPDC opganized the modules inthree categories

Core modules We strongly recommend that théser modules Learning, Attainment,
Participation, and Efficiencly be included in all household surveys. The core modules have an
elegant design that makes it pb$sto calculate a large number of internationally relevant
indicators using a relatively small number of questibearning, Attainment, and Participation
modules are highlighted by the United Nations as core témicensuse$Though efficiency
topics are not highlighted by the UN, we believe they should be considered a core topic for
household surveys because of the large number of internatiomatiifored indicators that can

be calculated with the additiamhenour recommendeeificiencymodule isincluded The
indicators produced provide a fundamental understanding of the education situation in a country.
The core modules are consistent véthumber of paddHS and MICSsurveys and would build

on a body oflata that is relately comparablevertime and across countries.

RecommendedAuxiliary Modules We recommend that these modules be included in every
household survey if resources permit. These modules build on the core s@oatbsdress

8 Principles and Recommendations for Population and Housing CenBasgésion 2. United Nations
Statistics Division. Ne York, 2008. (p113)
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fundamental issues such as reagonsonattendance among scheaded children, and the
household financial burdesf sending a child to school. These modules are not foundational in
the same way that the core modules are, but are of great potential interest to education
policymakers besuse they build an understanding of the social and economic forces driving the
literacy, dtainmentattendanceandefficiency indicatorameasuredhrough thecore modules

Optional Auxiliary Modules These modules may or may riog of interest to poliapakers
depending on the policy priorities of the country where the survey takes Qlaestionnaire
designers should only consider including these modules in their questionnaire if the issues
covered in the modules are of particular policy relevanceein policy context.

CORE MODULES

It is highly recommended thdigfour education modules discussedhis sectiori

Learning Educational Attainment

School ParticipationandEducationaEfficiency1 be treateds a core set of education questions that
shouldbe included in every household survey questionn@re.simple structure of these questions
reduces the likelihood of errors or misunderstanding during the interview processkemds a whole,

the questions included in these modules are amedemd efficient way to gather the information needed
to calculate more than half of the indicattmsommended throughis report many of which are

indicators commonly used to track progress towards international goals educatioigoads/er, the
education indicators generated through these modules are some of those that are most often used by
national and international policymakers in the education policy realm.

There is strong precedence for the use of these questions in the educatiasmbaell established

lines household surveys: the exact wording is used in the widely used MICS and DHS questionnaires, and

guestions with closely similar wording can be founthim LSMS, CWIQ and other series. An advantage
of this is that data gatheréarough this core module will be compatible with data collected through
MICS and DHS, and to a lesser extent, LSMS and CWWHg.core modules also serve as an excellent
foundationfor the Auxiliary Modulessuggested for use in household surveys.

It is worth noting that theseore malules arean excellentvay to gather information oaducational

attainment, school participation, and educational efficiency as they relate to the formal education sector.
The core modules are not appropriate for gathering information related to the informal sector. A
discussion of gathering informal sectata can be found in tidon Formal Educatiomodule.
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Learning

Learningindicators are used as measures of the extenf
which the population membkghave obtained some of th
basic functional skills that can be gained through
educationTwo skills that can be measured through
household surveys, Literacy and Numeracy are discus
here.These indicators are of value to policy makers bo
as a measuref the human capital accumulation within
the population, and as a tdot targeting education
programs. Literacy rates particularare of high interest
to the international community and are specifically cite
asindications of progress towards the Edlin for All
and Millennium Development Goals.

Literacy
Definition

The United Nations defines literacy as follows:

A literate person is ongho can both read and write a
short, simple statement on his or her everyday life. An
illiterate person is one who cannot, with understanding
both read and writsucha statement. Hence, a person
capable of reading and writing only figes and his ohner
own name should be considered illiterate, as should a
person who can read bt write as well as one who ca
read and write only a ritual phrase that has been
memorized. However, new understanding referring to
range of levels, of doains ofapplication, and of
functionality is now widely acceptéd.

Measuring Literacy

For our purposes in household suryéysusehold

® Principles and Recommendations for Population gl

Statistics Division. New York, 2008. Pg 147.

Figure 4 Literacy results from six house
hold surveys using both seHssessment
and directassessment instruments.

The Morocco Literacy Measurement Survey
1991-1992 asked respondents to report their
literacy and then assessed literacy through
Found that 45.5%
respondents reported literacy while 33.1% were

FaasSaasSR G2 KIFI@S ald
FYR Hody:> RSY2yaidNI
O02YLISGSyOSoQ

direct assessment. of

An unnamed 1998 survey in conducted in rural
that
respondents who self-reported that they were
literate, 83%  demonstrated G YA Y A
O 2 Y LIS (i Sa/dice& dsseskment.

areas of Bangladesh found among

In the 2001 DHS Ethiopia survey, Women aged
15-49 had a literacy rate of 17.7% by self-
assessment, and a rate of 10.5% by direct
assessment. Men of the same ages were self-
assessed at 44% and direct-assessed at 29.2%.

In the 2001 Nicaragua DHS, women aged 15-49
self-assessed literacy rate of 73.7%, and a direct
assessment literacy rate of 67%.a Sy Q& f
was not measured.

In the 1993 Tanzania
Development Survey, 98% of children aged 7-15

Human Resource
with some education self-reported that they
were literate, but 72% were able to correctly
answer 2 of 6 multiple-choice questions about a
passage and 1.7% were able to correctly

answer 5 of the 6 questions.

In the Ghana GSS/OED 2003 Household and

School Survey, respondents underestimated
their literacy rates in self assessments: Females
self-reported at 41.6% and tested at 47.9%;

males came in at 56% and 62% resnectivelv.
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surveys can gather information on literacy in one of two ways:RBgibrting refers to a practice of

asking the survegespondent whether they and/or others in the household are literate; Direct Assessment
refers to the practice of testing househwiembers in order to determiwbether(and the degree to

which) they are literateSome omplex drect assessments can involve hours of testing to gather a
nuanced understanding of various literacy skKillg, when direct assessments are administered in
household survey setting, most simply askhhousehold member to read a simple sentence outioud.

For the designer of a household survey, there are considerableffitieconsider when deciding

whether to measure literacy through sedfessment or direct assessnfgoine literacyneasurement

specialists believe se#fissessed literacytobeisaar at e and a poor measure of
to read and write. They contend that respondents may feel pressures to exaggerate their literacy ability,
and argue that, when one household member is asked to report the literacy of other houseihetd, me
respondents may have a poor idea of this information.

There is evidence that selfsessed literacy rates tend to be higher than-@dissessed literacy rates.

2006 EFA Global Monitoring Report background paper looks at six household stivaeygseasured

both selfassesseliteracy anddirectassessed literacy for the same household respondents and finds that,
selfassessed rates can be as much as 15 percentage points higher thgasiestd rates Figured).

It is worth noting that in a Ghana 2003 survey,-asessment literacy rates were actuallyer than
directassessment literacy rates. The stoalycludes that the househalsisessments used in most
household surveys are largely inappropriate:

The | arge discrepancies between household asse
great potential for bias in household assessments and the need to move away from household

assessments and towards direct assessments in developing country household surveys (Schaffner,
44y,

The 2008 Global Monitoring Report (UNESCO 2007) compares reported literacy rates against tested

literacy rates for Kenya and notes that reported literaeg rate 135 percentage points higher than

tested rates. The report goes on to caestimaten t hat
|l iteracy |l evels and should be interpreted with ca

Directassessments literacy also have notab#hortcomingsSimple directassessments such as those
administered through a household survey may give a reaga@hirate measure of lelevel reading
skills (the ability to decode a text)butthey miss the highdevel reading skills such as comprahi®n

% Much more information on the measurement of literacy can be found at the UIS website
(http://uis.unesco.oig

1 Schaffner, JulieMeasuring literacy in developing country household surveys: issues and evidence
Background paper for the Education Adt Global Monitoring Report 20061 iteracy forLife; Publ:
2005.http://lunesdoc.unesco.org/images/0014/001462/146285e.pdf
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and interpretation that could be captured through a complex assessment (Schaffner, 2). Perhaps more
importantly, direclassessments aneuchmore challengingnd costlyto administer. Whereas self
assessment involgdittle more than asking a houséttanember whether or not others are literate, the
direct assessment involves tracking damad testindrouseholdnembersvho may be away working, at
school, or travelling; this exercise may require a considerable outlay of additional resources, especially
since the rest of the education modules do not require direct interaction with each household member.
Moreover, direciissessment involves researching and testing appropriaphtases for each survey,
producing additional survey materials, and trainintgrviewers on how to administer the telshother
shortcoming of the direct assessment is that it does not address the full definition of literacy, which
includes both the ability to reashdthe ability to write.

Despitethe concerns that have been raised about the veracity efegelfted literacy data, the UNSD, in
its recommendations for 20b@nsusgs voices a preference for the diresessment of literacy, but
validates the use of sedssessm@ when direct assessmesiinotpractical

UNESCO recommends that literacy tests should be adminisieredier to verify, as well as
improve, the quality of literacy data. Nevertheleghmninistering a literacy test to all household
members in the course of enumeratioay prose impractical and affect participation, therefore
limiting the utility of theresults. Countries have regularly used simpleasdkssment questions
within a census$o provide an indication of literacy rates at the small area level. An evaluation of
thequality of statistics should be provided with census statistics on literacy.

Language of Literacy
In its principles and recommendations, the UN sdlat:

The notion of literacy applies to any language insofar as it exists in wati@n In multilingua
countries, the census gquestionnaire may query the langmaghih a person can read and
write. Such information can be essential for the determinafieducational policy. This item
would, therefore, be a useful additional subjE#dnquiry.**

In order to fully measure literacy, survey developers should be prepared to gather informatioraa it in
language. This is relatively easy when using-asffessment, since survey developers can sspplsify

that they are asking about literacy in any laaggiQuestionnaire developers majsh to go a step

further as ask which languages the household member is able read and wdtiéssing the issue of
languages more challenging in a direassessment sinderequiresinterviewers to beeady to assss

literacy in any number of languages that a household member may be able to read. This, in turn requires
preparingcomparable assessment materials in a number of languages andawliptsy requiréesting

in languages thdhe interviewers themselsarenot able to read.

12 Principles and Recommendations for Population and Housing CenBesésion 2. United Nations
Statistics Division. New York, 2008. Pg 148.
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Precedence

Of the 30 surveys analyzed in our 2008 repdig@&hered information about literacy, and all that did so
gatheredselfassesseliteracy.RecentDHS and MICS surveys test for reading abiliging flashcards

with a simple statement printed on thdidData surveys test for both reading ability and a capacity for
simple math. Though the definition of literacy includes the ability to both read and write, we have not
seen an example of a suniéwt tests writingbility .

Out of the 26 surveys that gathered-sel$essed literacy data, variations on the basic question are as
follows:

Are you literate? 1 survey
Can you read or write? 2 surveys
Can you read and write? 15 surveys

Can you read? @ you write? (as separate questions§ surveys

The first questioshould not be used because it relies on the respondent to define literacy. The second
should not be used because it misses the UN definition of literacy. The third and fourth agptiens
closest to addressing this definition.

A subset of these questions operationalize literacy a little more specifically by asking questions such as
ACan you read a one page |l etter in English?0d6 ( Mal
phraseinFremh or Engl i s h ? 0 This@amdea tbabnmakek sedsd/since it helps

communicate the basic level of literacy ability that is being sought out.

Out of the 26 questionnaires that queried-asffessed literacy, 19 made no mention of the specific
language of literacy; 7 asked specifically about one of more langu&gaecommend that survey
designers consider asking about | iteracy fAin any

Filtering

DHS, MICS, and four of the 26 surveys fromr @008 study that queried literacy include some sort of

filter so that household members above a certain educational attainment (usually more than a complete
primary education) are not queried or tested on their literacy status. The rationale faarirasssimption

that individuals who have reached a particular attainment level would not have been able to do so without
having learned to read and therefore can be assumed to be literate. However? trautithhs (and we

agree) that we should not assumrelationship between attainment, attendance, and literacy. We
recommendiltering these questions by nothing but the age of the household member.

3 BID.
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The UN definition of adult literacy applies to ages 15+, and youth literacy applies to a2 sBd&sed

on these definitions, literacy should be queried for all individuals aged 15 or higher. It would be ideal if
literacy were queried for ages 10+ because literacy rates for active pupils could be applied as a measure
of progress in the school system.

DHS andMICS surveysquery literacy fofemalehousehold members between the ages of 15 and 49.

Some DHS surveys query literacy for male household members between the ages of 15 and 54 or 59
depending on the surveVhese are ranges are determinedheyage rangtor the subsample of male

and female household members who are asked to respond directlyndivittial questionnaires that

include the literacy tests. Among the surveys studied in by EPDC 2008, 20 used the same age filter they

had used for the attanent question (usually ages 5+), and 6 used a different set of age filters (3 queried
ages 10+; 3 queried ages 15+); all of these surve

For SelfAssessed literacy, we recommend asking abaralily rates for all household members ages 3+.

It is true that it is highly unlikely that many 3 year olds are able to read, but we suggest this age filter
because we are recommending the same age filter for the attainment questions that will follow, and
keeping the same filtering simfies the flow of the questionnaire. Moreover, beginning with this low age
will ensure that we capture information on learning for young children as they progress into and through
the school system.

For directassessed litecy testswe expect thamanydirectly administered literacy test will be added to
some other module that involves direct interviews of household menhbeeses like this, survayay
simply follow the filtering recommendations for this other moduleerathan the preferred filtering for a
literacy moduleDesigners should bear in mind that if the test is not administered to ages 15+, then the
data collected will not conform to the UN definition for literacy. Designers unable to test a sample
representate of ages 15 + might choose to test for aged94%4, or 5%0 that their results are
comparable with the body of results from DHS and MICS literacy teSimthe extent that survey
plannersdo have control over the filtering for the literacy tests, recommend:

Preferredstandard: Ages 10;do not filter by attendance or attainment
Recommendations
Use direct assessment measures of literacy and numeracy

Evidence shows that direct assessments of literacy are more reliable thessesiments. V\é&rongly
recommend that survey designers make every effort to use direct assessment ratherassassaient
to measure literacy and numeracy. When direct assessment is not possibbsessments can be
accepted as a lesesirable substitute.

Direct Assessment of Literacy
The prompffor a directassessmertf literacy shoulde as follows:

Now | would like you to read out loud as much of this sentence as you can.
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Developing the precise sentences and/or math problems to be used in each surveysmgaire
understanding of local norms as well as expertise in developing test questions. Due to these constraints,
specificsentencewvill not be recommended in this report.

Response options should be:

1
2
3
4
5

Cannot read at all

Able to read only parts of the sentence
Able to read the whole sentence

No card with the required language
Blind/Visually impaired

SeltAssessment of Literacy

When a direct assessment is not possible andissfssment mulse used instead, we recommend the
following:

CanNAME read andwrite a simple phrase in any language?

If survey designers are interested in gathediag on literacy in various languages, a folaopvquestion
is recommended:

In what languagesfselect more than one if applicable]

The response menu to thisquestiooshl d | i st al | l i kely |l anguages,

Numeracy
Definition

We were unable to locatesingle standardinternational definition of numeracy. In the glossary of the
2006 EFA Global Monitoring Report, numeracy is defined as:

Usually, the ability to add, subtract, multiply and divide. More broadly, it means the knowledge
and skills required to effectively manage and respond to mathematical demands posed by diverse
situations, involving objects, pictures, numbers, symbols, flasndiagrams, maps, graphs,

tables, and text. Encompassing the abibtitprder and sort, count, estimate, compute, measure,

and follow a model, it involves responding to information about mathematicaltictanay be
represented in a range of ways.

In an ALL paper, numeracy is defined as follows:

Numeracy is the knowledge and skills required to effectively manage and respond to the

142006 EFA Global Monitoring Reporttiteracy for Life. 2005. UNESCO. Paris.
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mat hemati cal demands of diverse situationséNum
manage a situation or solve a problena real context; it involves responding to information

about mathematical ideas that may be represented in a range of ways; it requires the activation of

a range of enabling knowledge, factors, and procésses.

Out of this, we can take a narrow defioih of numer acy as fAthe ability to

addi ti

on, subtracti on, mul tiplication and divisio

knowledge and skills required to effectively manage and respond to mathematical demands posed by

di ver se

situations. o The broader definition is ul

the use of complex instruments that are inappropriate for household surveys. The simple definition could
be measured through a simple direct assasis(aech as asking each test respondent to perform one of
each type of calculation), or through self assess

able to

add, subtract, multiply aassdssnctenndsetfe o) . Th

assessment are discussed inltiteracy section of this report.

A key difference between measuring literacy and measuring numeracy is tleditesacy skills can

only be

exercised with reference to written text

numeracy skills need not be exercised with reference to written numbers (i.e. one can perform written
calculationsor one ca perform mental arithmetic without writing anything down) (2006 Global
Monitoring Report, Box 6.2, pg 149.) We interpret the GMR glossary definition of numeracy to

acknowledge this in the phrase fAit i negadHatvreys r es po
be represented mrange ofwaysd Based on this poi ntinconegtswherd i eve i
literacy is not universal, any assessment of numeracy is desgnezhsurea n i ndi vi dual 0s abi

16

[INOM] sait-il/elle
effectuer des
opérations de

calcul par écrit 7

OUL......1
NON ... 2

Inserivez le code "1

seulement si la
personne est capable
d’effectuer les quatre
hpes d'opérations
fadditions,
SOUSTPACTions,
divisions et,
multiplications).

reason mathematically withoutgard for their ability to read or write mathematical
symbols.

Precedence

There is some precedence for the meament of numeracy in household surveys. Six of
the 30 questionnaires i nvestseligssesemgntf or EPDH
query on numecy. The EdData questionnaire uses a diessessment of numeracy.

Y EAM Djibouti 1996asks about the ability to perform written calculations and
specifies that a household member is numerate if they are able to perform four types of
calculations: addiion, subtraction, multiplication, and division. The question is asked
regarding all household members age 5 and older.

!> Measuring Adult Numeracy and Life Skills: New Frameworks for Assessi2@d5. Statistics
Canada. Ottawa.

Household Survey Guidelines on Educat@Y



Y Ethiopia WMS2000does not specify whether it is asking about written

s {name) calculations; it implies that the household member must be able to perform all
apacity to four calculation types.
rform
jsimple
farithmetic? 3 Y GhanalSS 1998asks about written calculations
[* %) I:.an but does not specify calculation types.
ealva
Yes =i simpla
No =2 Math.
[plus,
Y Pakistan minus) | |HS 2001asks about addition and subtraction
without sume? | specifying whether or not they must be written
§-Pauvaz- _f ..... : Yas=1
wous faira HEe s Ko =2
un eslul ? 5 P#Part | Y Madagascar 2001 EAM does
Can "g" or not calculations are written, or what functions
Z"-l.*:i"-E: should be considered.
ol 1 Whitdan
Mon 3 caculEio
ns? Y Sierra LeondHS 2003asks about written calculations, but
*>Partie D does not specify the type of calculation

I n the Zambia 2002 EdData questionnaire, the inte
add these numbers for med an dnathéqgeation bnaBechuséthee r es po
math equation is written on paper, this test measures a respondents able to decode written text of the
equation and then their ability to perform the actual math calculation.

Filtering

None of the questionnaires filter Byy criteria other than age. Four of the-ssi§essment questions ask
about all household members ages 5 and higher; one each asks about ages 4 and higher and 10 and higher.
The EdData direct assessment addresses only ddes 6

Recommendationdgor consiceration:

Recommend for consideratioistablish a threshold of ability above which a respondent can be
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considered 6énumerated and below which a responden

For reasonsliscussed in greater detail in our treatment of literacy, dagstssments of numeracy are

highly recommended over selésessment wherever possible. In anticipation that some questionnaires

will use directassessment and others will use-ssdessmend measure numeracy, we strongly
recommend the establishment of a simple threshol d
of numeracyAs discussed in thieiteracy portion of this report, the UNSD established the threshold for

|l iteracy as t he ashort, simplg statementon laisdor herreveryday lifett teh mMe s hol d
language is presented in italics). A similar threshoichimeracyvould be useful for establishing a

uniform measure of numeracy.

Figure 5 lllustrative example from the
Adult Literacy and Lifeskills Survey
(ALL) of a numeracy assessrent that
does not require the ability to read.*

Recommended for consideratiddirect Assessment

Only one of thequestionnaires investigated in this stud
included a direeassessment of numeracy, but this
instrument leaves room for improvement because it | Question:
requires respondents to be able to read and decode &
written mathematical equation in order to perform the
test.Using this instrument, individuals who possess
math skills but are illiterate would likely be incorrectly
recorded a innumerate.

-

I n t
wo f

We recommend for consideration that, instead of a te
based direct assessment, numeracy skills be tested
though a notiext bagd assessment similarttte math
problem presented iRigure5. For this math problem,
which is a sample of the humeracy assessment quest
used inthe Adult Literacy and Lifestyles (ALL) Survey,
thequestiom | n t ot al, how many
full caa e eead?albud by the interviewer, and
the respondent cagive their answer orally. A set of
norttextbased numeracy assessment questiaith a
comparable level of difficulty would need to be
developed so that in the same household multiple peq
could be tested. The specific problems used would nq
to be tested in each context. * http://nces.ed.gov/surveys/all/Items.asp

Recommended for considerati®eltAssessment Answer: 48

For survgs where the direcssessment of numeracy is not possible, questionnaire designers may use a
selfassessment question inste@dtk recommend for consideration that, rather than specify the narrow
conception of numeracy as the ability to perform calculatmmpaper, this question be worded to ask
broadly about the ability to perform calculation on pagenentally. We also recommend for

consideration that this questibe coordinated with theecommendethresholdfor numeracy and with

Household Survey Guidelines on Educati@®


http://nces.ed.gov/surveys/all/Items.asp
http://nces.ed.gov/surveys/all/Items.asp

thedirectassessment of numeracy so that all three are calibrated to measure the same calcula#on skills
selfassessment question that is coordinated with the threshold definition anchdgessment
instrument proposed here could be worded as follows:

IsNAMEable to solve everyday problems that involve adding or multiplying nuralteeson
paper or in his/her head?

Educational Attainment

Educational attainment indicators provide a measure of the accumulation of humarircagibulation

by communeating information about the highest level of formal education attained by household
membersMeasures of educational attainment are of interest to policymakers because attaintoesn has
found to be correlated with many measures of developamehgualiy of life, such as child and adult
health and mortality, income and occupation, urbamatimn, democracy, and economic productivity.
The questions recommended in this modukewidely used anshould be considered a core component
of anyeducatiormoduk.

Educational Attainment indicatod® not convey information about other potentially important sources of
human capital, such as apprenticeships and literacy training, that are obtained outside of the formal school
system. A separatdon Formal Educatiomodulecan beused to gather information on human capital
accumulated from certain sources outside of the formal school system.

Definition

EducationdAttainment iscurrentlydefinedby the United Nationasfihe highest gradeompleted within
the most advanced level attended ingtacational system ¢fie country where the educatioas
receivedd'®

As part of an ongoing review of | SCED, a definiti
drafted and it inticipatedhat the new definition will focus on the highest level completed rather than

the highest leveln order to accommodate thisw definition when it is made public, the Educational

Attainment modul@resented henmay need to be revised to include a question similar to that which is
discussed in thAuxiliary Attainment:Highest Diploma Earneskection of this report.

Precedence

MICS & DHS: Three questions:

Everybody above age 5

Has NAME ever attended school?

18 Principles and Recommendations for Population and Housing CenBesésion 2. United Nations
StatisticsDivision. New York, 2008. Pg 150.
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If have ever attended school:
What is the highest level NAME hatended?

What is the highest grade NAME completed at that level?

The wording of these questions directly addresses the UN definition of attainment. Highest level attended
and highest grade completed are recorded as two separate variables. An advantage of this practice is that
it makes it possible to identify respondents who, for example, attended the first grade of secondary but
never completed that grade (Highest levadraded:Secondaryhighest grade completedpng, though

this information introduces an element of uncertainty because we are forced to assume that such a
respondent did actually complete the last grade of the previousTéeetjuestions do not specify what it
means t o 0 c o ipslagptoactis noasuited fasdheollevels thahave parallel grade

sequences (for example technical secondary and academic secondarpealsg it does not allow for
differentiation between tracks. Moreover, because grade/level combinations are-notede there is no
structure in place to prevent the recording of grade/level combinations that do not exist in the school
system.

One possible justification for the coding systeradiby DHS and MICS is that it allows for flexibility in
recording grades/level combinations that may exist in some areas or types of schools, but not in others. In
practice however, it is impossible for the data processor to distinguish between vahti@isefrom the

norm and erroneous responses.

LSMSTwo questions for one group, two questions for another group

Everybody above age 5

Have you ever attended school?

Are you currently enrolled in school?
If hasever attended and not currently attémglschool:

What is the highest grade you have completed in school?
If has ever attended and currently attending school:

In what grade are you currently enrolled in school?

This setup reduces the number of questions asked by the interviewer becatiséntiment question is

addressed to only those who have attended school but are not currently attending. Attainment data for
those currently attending school must be derived from an assumed relationship between attainment and
current attendance. Wecanprabl vy assume that an attendeeds most
immediately preceding the grade they are currently attending, but that asswhogesoot hold in all

cases. The UN recommends that we assume no relationship between Attainraadgrt, Literacy.

Unlike DHS/MICS, LSMS surveys record attainment data in a single variable that lists all level/grade
combinations that are (presumably) valid in the education system. This reduces the likbki ook

7 1BID
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existent grade/level combinat®mill be recordedand makes it easier to record school levels that do not

have well defined grade sequences. While we lose information about respondents who attended secondary
without completing a grade at that level, we do have a more precise undarstritie last grade

completed at a specific level.

CWIQ: Two Questions

All household members
Has NAME ever attended school?
If have ever attended:

What is the highest grade that NAME has completed?

C.3 What is the highest grade [NAME] completed?
00 Nane
O1N1 24 551
02N2 258582
1Pl 26583 O] OEH OO O O O O O OB
12P2 3 Techerimg | DO OO QO OO OO QOO OO OO O OO
r nvemded | (OO OGO GO OO O O O O O GG
s BTekaial | O O O O O O O O O O
15P5 4lPaly/Prof | (DD OO OO OO OO OO O O O OO
lepe alavesn | (HE OO O OO OO OO OO O O O
2 st OO OO b OO OO OO OO O OO O
22)%2 O OO O O OO O O O OO OO
283 O O O OO O O O O L OO
OO OO O OO OO O OO O O OO

The attainment question is asked ofrallisehold memberggardless of age or any other criteftaade

and level are recorded in a single variable from a menu of oplidhe menu of response options is

well crafted and documented so that it is clear how each menu item correspondsitalampschool

level or grade within each school level that can be broken into grades, we believe this approach will
reduce opportunities for coding or response error. It also makes it easier to accommodate levels with
grades and levels without grades with single question structure.

The straightforward questismirectly correspond to the indicator in question, so there is no need for
assumptions when determining a respondents attainment. Because the same questions are asked of all
respondents, thers little need to worry that the question was asked of the propgrogultation.

Recommendations regarding filtering:

Among the surveys 2008remox, twb sueveayeadked questibrid DICages 3+, three
for 4+, 15 for 5+, and one for 6&6ome surveys did not filter by age at all. The general standard has been
to ask questions of people ages 5+, but in order to better accommodate questions concgrningrgre
attendance, we strongly recommend a filter for ages 3+ instead. Accordiifg, tine official starting
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age for preprimary education is either 3 or 4 in most countrsesncluding ages 3+ would make it
possible to calculate NAR for pgimary.

Attainment questions shouttbt be filtered by any criteria other than age beeaums cannot safely
assume any relationship between attainment and literacy, attendance, or any other variable.

Recommendations regarding School Level & Grade Choices:

Werecommendpreodi ng the 1 ist of response sigrddéthahs f or
NAME has completed?0 Response items on the |ist
sequence of grades is clearly defined (in most countries, for example, the number of grades in primary
school is uniform across the countrgiit avoid listing specific grades for levels where grades are not
meaningful (for example, a child might attend two years ofgpireary, but the contents of the first and

second years are not differentiated; or in tertiary education, course requireonémésfirst year of

college are not differentiated from requirements for the second year).

Figure 6: lllustrative School Level / Grade coding sequence

School Level Codegfirst digit): School Grade Codes (second digit):
0 Preprimary 0 For school levels where it is not possible to
1 Primary differentiate betweegrades
2 Secondary (or lower secondary if applicable 1-9 For school levels whereii possible to
3 Upper Secondary (if applicable) differentiate between grades, or post
4  Postsecondary Noitertiary secondary levels where it is not necessary t
5 Tertiary distinguish between years.

Sample Combined School Level & Grade Code sequence using the aboeeommendations:
(In a hypothetical school system with Lower Secondary and two parallel-sppendary tracks)

31 Upper Secondarly General, Grade 1

01 Schootbased prgprimary center 32 Upper Secondarly General, Grade 2
02 Informal preschool 33 Upper Secondary General, Grade 3
11 Primary, Grade 1 34 Upper Secondary Technical, Grade 1
12 Primary, Grade 2 35 Upper Secondary Technical, Grade 2
13 Primary, Grade 3

14 Primary, Grade 4 41 PostSecondary Teacher Training

15 Primary, Grade 5 42 PostSecondary Technical

16 Primary, Grade 6 43 PostSecondary Vocational

50  University
21 Lower Secondary, Grade 1
22 Lower Secondary, Grade 2 98 Donot know
23 Lower Secondary, Grade 3 99 None
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It is imperative that grades and levels are listed using names and references that will bed=astood

by questionnaire respondents rather than names and references that might be more familiar to
policymaker s. For example, i f secondary grades ar
should be used in the questionnaire. Grades atslean always be converted to other formats during

data processing after interviews have been concluded.

The twaodigit precoding sequence used in CWéQd LSMSquestionnaires is an elegant way to indicate
school level and school grade in one nhumbethisillustrative sequence, the first digit corresponds to

the school level. For the Primary and Secondary levels, specific grades should be measured along with
levels?® these grades are represented by the second digit in the coding sequence fordisoJeke

second digit of this twaligit coding sequence should proceed sequentially when possible, with
exceptions for parallel tracks being carefully documented and labeled. In the sampieesedéed in
Figure6, for exampleUpper Secondary is divided into two parallel tracks: the three grades of General
Upper Secondary correspond to codes 31, 32, 33 respectively; the two grades of Technical Upper
Secondary correspond to codes 34 and 35 respectively. At thegoosidary notertiary level, the

sample codes correspond to education sequences that may last longer than one year.

For the PrePrimary, PosSecondary, and Tertiary school levels, indiidtgrades need not be recorded
since there is not always a clearly defined progression of grades at thes¥ lewtisse levels, second
digits could be used to differentiate between fields of study if relevant. This is illustrated through the
codes fompostsecondary education (4B) in the sample codqeesented ifrigure6.

Because ountri es® educati on syst e mgrade/evelcodesrusedin gani z at
most questionnaires will not correspond precisely with what is preserfgglie6. It is especially

important thaSchool Level/Grade codes are carefully documented so they can be properly analyzed by

data users who were not involved in the survey design. Because natdefailyd school levels may not

correspond with UNlefined (ISCED) definitions of school levelsis also important that the survey

documentation include a conversion table explaining how natiedeflped school levels can be

converted to ISCED levels.

In countries where the education system has been reformed over time, the educational ateielment |
some respondents may not correspond with contemporary levels and grades. In these cases, the
guestionnaire should include a conversion table similar to that preseifigdiia7 for interviewers to

use to convert older attainment levels to equivalent contemporary attainment levels.

8 UOE DataCollection ManualVol 1.: Concepts, definitions and classificatio609.
Montreal/Paris/LuxembourgyNESCOUIS/OECD/EUROSTAT, pg 36.

¥ UOE DataCollection ManualVol 1.: Concepts, definitions and clifisations.2009.
Montreal/Paris/Luxembourdg NESCOUIS/OECD/EUROSTAT
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Pre-Primary , ECCE or both?
While most of the grades and levels of education mentioned above should be familiar to most survey

planers, it is worth noting the distinction betwd&e-Primary education anéarly Childhood Care
and Education (ECCE)®. Preprimary educatiotis definedas

Programmes at the initial stage of organized instruction, primarily designed to introduce very young
children, usually from age 3, to a schogbe environment, and provide a bridge between the home and a
school. Upon completion of these programmeddodn continue their education at ISCED 1 (primary
education). (UIS online Glossary)

UIS defines ECCE aa broader term that includes both{premary and other neformal types of
education

Programmes that, in addition to providing children with caffer a structured and purposeful set
of learning activities either in a formal institution (greémary or ISCED 0) or as part of a ron
formal child development programme. ECCE programmes are normally designed for children
from age three and include orgzed learning activities that constitute on average the equivalent
of at least two hours per day and 100 days per year.

Following the logic of thesBIS definitions, ECCHs a broader term thancompasses both formal,
schootbased Prgrimary education,rad nonformal nonschootbased forms of organized early
childhood care. lvould be nice t@ble to distinguish between these types of ealidhood care (the
Global Monitoring report publishes attendance rates for botphnimeary and ECCE), so we recomnd
distinguishing between formal and nformal types of early childhood cairethe list of response
categories. The 2006 Nepal DHS questionnaire sets a pretgdesting these categories as response
options in their questionnaire,

e School based prgrimary centers
e Informal preschool
Guiding Language

The EdDatajuestionnaires include a short statement that is read by the interviewer before the education
guestions are started:

ANow | would |i ke to ask you s onm#dingdunensve i ons
talk about schooling, it includes, preschool, primary school, secondary school, and higher levels
of schooling. o

%% Early Childhood Care and Education (ECCE) is synonymous with Early Childhood Care and Development (ECCD).
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This statement is helpful because it helps the respondent understand what they are being asked

Figure 7: Sample Educational Attainment Level Conversion Table

about. Without the guiding s&nent, respondents may wrongly assume, for example, that the
interviewer is not interested in psehool.

General education squivalant Ganaral aducational lavals
system for From 1945 until 1954 Complementary Educational system Current
education
conversion System under |CE)system in Northern Viet Nam national
the French time Free region Temporarily Prior to Fram Qufng B=nh northward educational
Level Grade 1845-1850 |[1950-1954 occupied region 1981 1981-1886 [1986-1985 system
1 |Grade 5 Grade 5 Pre-schoaol Grade 1 Grade 1 Grade 1
(Cours enfantin) primary school
2 |Grade4 Grade 4 Grade 1 Grade 4 Grade 1 CE Grade 1 Grade 2 Grade 2 Grade 2
Primary (Cours prDparatoire) primary schoaol
Schoal 3 |Grade 3 Grade 3 Grade 2 Grade 3 Grade 2 CE Grade 2 Grade 3 Grade 3 Grade 3
Cours elementaire) primary school
4 |Intermediate 1 (Moyent) Grade 2 Grade 3 Grade 2 Grade 3 CE Grade 2 Grade 4 Grade 4 Grade 4
Intermediate 2 (Moyen2) primary schoaol
5 |Upper intermediate (SupBrieur) Grade 1 Grade 4 Grade 1 Grade 4 CE Grade 4 Grade 5 Grade 5 Grade 5
Certificate (Certificat) primary school
& |Firstyear First year Tth class Grade 5 CE Grade & Grade &
(Premiire annbe) Secondary schoaol
Lower 7 |Second year Second year | Grade S Eth class Grade & CE Grage 5 Gradge & Grade 7 Grade 7
Secondary {Deuxiime annBe) Secondary school
School 8 |Third year Third year Grade 6 5Sth class Grade 7 CE Grade 6 Grade 7 Grade B Grade B
(Troisiime annBe) Secondary school
S |Fourth year-Diploma Fourth year | Grade 7 4th class Grade 7B CE Grade 7 Grade @
(Quatriime annbe - Diplame) Secondary school
10 |First year First year Grade B 3rd class Grade 8 CE Grade B Grade 10 Grade 10 Grade 10
Upper Specialisation
Secondary | 11 |First part of secondary school degreg Second year | Grade 8 2nd class Grade 8 CE Grade 8 Grade 11 Grade 11 Grade 11
School (BaccalaurBat premilre partie ) Specizlisation Baccalzureate | Grade 104 CE
12 |Second part, secondary schooldegrq  Third year 1st class Grade10B CE Grade 10 Grade 12 Grade 12 Grade 12
(BaccalaurBat deuxime partie) Specialisation 2nd education degree

Recommendatiorregarding wording and sequence of questians

The example set by the CWIQ questionnaire is simple, straightforward, and minimizes opportunities for
error. By asking about gragempletedthe question accurately addresses the UN definitiataihment
because, by definition, the individual mustvk attended the level in question in order to have completed

a grade at that level. Using a single variable to code grade and level attained (rather than a pair for grade
and level) makes it easier to handle levels with individual grades and levelstiritividual grades.

Now | would like to ask you some questions about NAME and his or her schooling. When we talk
about schooling, it includes, preschool, primary school, secondary school, and higher levels of
schooling.

Household members Ages 3+

HasNAME ever attended school?
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If hasever attended:

What is the highest grade that NAME has completed?

Recommended for consideration:

Though the pair of questions recommended above have -estelilished precedent for inquiring about

school levels at the primary level and higlieseems that they may result in an undeunting of ECCE

attainment and attendance if questionnaireredpomt s do not think of ECCE as
recommend for consideration that the question O0Ha
read O6Has NAME ever at t esncdheodo |s)c?héo o | (or any type

School Participation

School participation indicators provide measures of the extent to which segments of the population are
participating in formal school programs. These indicators are especially useful to policymakers
interested in gauging school participation and developing strategies to increase school participation.

Definition
According to the United Nations:

School attendance is defined as attendance at any regatadited educational institution or

programme, public gprivate, for organizetearningat any level of education dtétime of the

census or, if the census is taken duringviieation jgriod at the end of the schoolayeorduring

the last school yeaAccording to the International Standard Classification of Education (ISCED)
education is taken to comprise all delderand systematic activities designed to meet learning

needs. Instruction in particular skills which is not part of the recognized educational structure of

the country (for example iservice training in factories) isnotnormatlyo nsi der ed fAschoo
atterdance !

Attendance or Enrollment?

The 30 surveys EPDC analyzed2@08got addresseissue of attendance using eight variant
wordings of a similar question:

e Are you currently attendingchool? (15 surveys)
e Are you currently enrolled? (5 surveys)

e Do you attend school this year? (3 surveys)

21 Principles and Recommendations for Population and Housing CenBasgésion 2. United Nations
Statistics Division. New York, 2008. 2.150
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e Did you attend school in the past 12 months? (2 surveys)
e Are you currently registered? (1 survey)

e Are you currently in school syst& (1 survey)

e Do you attend any education institutes now? (1 survey)

e What isyour usual activity? (includes: student. 2 surveys)

These questions would suggest that terms O0OAttend?d
OEnrol Il mentd descri bes a pishqgpattidpamstatatsana t ot ne nadna nocf ef 6i
describes a pupils status as a regular participant or visitor at the school. We can expect household

members to know whether a child regularly visits or participated in activities at the school, but cannot
necessarily expect a household menmtber know whet her the chil dds name
the school. So it is better to consistently use the wtishdwhen referring to school participation data

gathered from a household survey.

Timeframe

Data collection for a census or seywvcan take place over a period of several months. As a result, there is
a good chance thédta survey is planned without regard for the academic calesaiage households

might be interviewed during the school year, some over a break, and in soms@asesyer the

following school yearBecause education data that are collected over more than one school year can
cause confusion in interpreting the results, it is highly recommended that survey planners do their utmost
to time enumeration so it occursrog a single school year.

In cases when it is impossible to avoid having the enumeration period span more than one school year,
guestionscan bewordedto try to work around this issuén this caselte best way to avoid confusion is to
identifythespedii ¢ school year in question. For example A
200/'school yearo6. This is the practice with ECAM, M
periods such as 6the most recentlyyeampl eteadcaube
confusion when a survey spans more than one school year.

Frequency of Attendance

The internationally accepted definition of school attendance does not stipulate a proportion of time that a
child must spend in school in order to begidered attending. Thus, measures of pupil absenteeism are

not relevant for calculating attendance rates. Absenteeism can be an important policy issue, however, and
is discussed in further detail in tReipil Absenteeisnmodule

Filtering

The surveysinalyzedused a variety of age filters for attendance questionest of these ranged from a
beginning age of-3 and an ending age of either 24 or PBe United Nations recommends that
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attendance data be collected for ag@9 &t a minimun? We recommend expandimgttom limit of the

age filterrangeto age3 in order to includeapture information on pygrimary attendance and underage

primary attendace by 34 yearolds We also recommeridcreasing the uppdimit of therange to

include respondents of age 30 in order to accommodate the collection of data for household members who
were age 29 at the beginning of the school year but age 30 at thbadintigeir age is reported in the

interview Gee explanation of adjusted ages bélow

Adjusted Age for calculating attendance rates

Several participation indicators are calculated based on counts of the proportion of pupils attending school
who fall within a particular age range (ebe Net Intake Rate is the proportion of pupils attending grade

1 who are of the official age for grade $pecial care must be used when calculating these indicators

from household surveglatabecause surveys are usuallywdacted over several months and the age of the
same child may be recorded differently if their household was surveyed at the beginning or the end of the
enumeration period. This can result in a digdorbf agesensitive indicators, especially in casesreh

the enumeration period ends many months after the beginning of the schddl year.

There is no standard approach to dealing with this proliteongh several alternatives exlgiCS

tabulations adjust for age distortion in their participation ratesubyracting one year from all ages in

surveys where the enumeration period took place a certain number of months after the beginning of the
school year. The UOE data collection on education manual recommends adjusting all ages to a common
reference pointysually January 1j. Both of these methodologies are unsatisfactory because they adjust
ages somewhat arbitrariandthe resulting adjusted ages not necessarilghmore accurate than the
unadjusted ages.

Most DHS surveysdo not adjust for potential age distortion effects when calculating participation rates.

For the 20082006 India DHS survey, attendance ratesecalculated using ages adjusted to reflect the
household members would have been expected to have at theahthr@hbeginning of the 2005 school

year. This was achieved by calculating the number of whole years that had elapsed from the year and
month of the household membersd birth to the year
for household mebers whose month of birth was not known, a month was randomly imputed; household

members whose year of birth could not be known were excluded from the calculations.

22 Principles and Recommendations for Population and Housing CenBesésion 2. United Nations
Statistics Division. New York, 2008.

% n an extreme example: If 100% of grade 1 pupils stastldol at the appropriate age, but their ages were

recorded 11 months after the beginning of the school year, approximately 92% of pupil would have had a birthday in
the mean time and would have their age recorded in the survey as one year higherabat thevbeginning of the

year. As a result, the NIR would be falsely calculated to be 8% when it should have been calculated to be 100%.

4 UOE DataCollection ManualVol 1.: Concepts, definitions and classificatioB609.
Montreal/Paris/Luxembourdg NESCOUIS/OECD/EUROSTAT
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EPDC has developed a technique for adjusting ages to reflect the ages household merttbbes@ou

been expected to have at the beginning of the school year. This technique is based on fact that for each
additional month that elapses between the beginning of the school year and month of the interview when
a househol d me mb eareGssan aldjtienalil/d2 prokeabildyrthdtehe household member

has had a birthdayr.o adjust ages, we identified all of the household members whose ages were recorded
in the first month following the beginning of the school year and subtracted onegredhé& age of a

random selection of 1/12 of them; for household members whose ages were recorder during the second
month after the beginning of the school year, we subtracted one year from the ages of a random selection
of 2/12 of them, and so on.

We stromgly recommendhat, since participation rates are calculated with reference to the official
entrance age for school, househol d ehegmingofth® ages
school year when participation indicators are calculadfli$ted ages need not be used for literacy,

attainment, or other ngparticipation indicators). We recommend using thgreach used in adjust ages

in the 20052006 India DHS:

Adjusted ages should be calculated usingsehold membsrmonthof-birth information is available

along with their age informatio®@nly monthof-birth and yeaof-birth are needed because, in most

cases, the beginning of the school year is not accurate down the day of the month (in other words, not all
school in the country opemdhe exact same day). Because of this we try to be accurate only to the
month.The age adjustment takes plaltging datgprocessing, not at the time of the interview:

I f househol dof-hinta imbormaticn & availallegljusted age is calculateas

number of whole years elapsed between the household members date of birth and the beginning
of the school yeain cases where household members ages are not known, a month of birth value
(1-12) can be randomly imputed and used for an adjusted ag#atan. It is preferable to use

actual montkof-birth information whenever possible; in surveys where moibirth is

available for some household members but not for others, actual data should be used when it is
available, and imputed values usedtfee remaindef’

School Level & Grade Choices:

As discussed in the Educational Attainment section, we recommenecadeaeé menu of response
options. For each household survéyg tesponse optiomdfered in the attainment, participation, and
efficiencymodules should be identical.

Guiding Language
Now | would like to

Recommendation:

w
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w
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benefit that it is easier to explain.
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We strongly advise a two question sequamed in DHS/MICS questionnaires, amdkeeping with the
discussion on attainment, we recommendGkélQ inspired singlevariable mentoption response to the
grade and level question:

I f Yes to O6Has NAME 3zAgek=3@ttended school & and

Did NAME attend school at any time during ¥€éYY [current or most recent] school year?
IF Yes

What level and gradeidl NAME attend during this school year?

Recommended for consideration:

As discussed in thEeducational Attainmergection, we believe there is a potential for ECCE to be under
reported if questionnaire respondents assume that these questions are asking about schooling at the
primary level and higheWWerecommend for consideration a slightly modified question that reads as
follows:

Did NAME attend schoabr preschoolat any time during th¥YYY [current or most recent]
school year?

Educational Efficiency

Educational efficiency indicators provide measof pupi |l sd fl ow through the
Among other things, efficiency indicators measure the extent to which pupils are progressing from grade

to grade and from school level to school level, the extent to which pupils are repeating gdadpping

out early, and the extent to which pupils are reaching benchmarks in the school system. Some of the ways
that educational efficiency indicators are used by policymakers include: to identify problems with the
internal efficiency of the school systeto project pupil flows through the school system and allocate

school resources accordingly; and as proxy measures for the quality of education provided to students.

Indicator Definitions

There are a great number of efficiency indicators useldeinternational community. Many of these
indicators are related to three fundamental efficiency indicators that are listeBffieiency indicators
are not defined thim UN document, but definitions are providiedhe UIS glossary of education
indicatos.

Repetition RateProportion of pupils from a cohort enrolled in a given grade at a given school
year who study in the same grade in the following school Jyeacalculate it, divide the number
of repeaters in a given grade in school year t+1 by thdeuof pupils from the same cohort
enrolled in the same grade in the previous school year t.
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Promotion RateProportion of pupils from a cohort enrolled in a given grade at a given school
year who study in the next grade in the following school year. To calculate it, divide the number
of new enrolments in a given grade in school year t+1 by the number of foopilthe same

cohort enrolled in the preceding grade in the previous school year t.

Dropout Rate:Proportion of pupils from a cohort enrolled in a given grade at a given school year
who are no longer enrolled in the following school yéas calculatedy subtracting the sum of
promotion rate and repetition rate from 100 in the given school year. For cumulative dropout rate
in primary education, it is calculated by subtracting the survival rate from 100 at a given grade
(see survival ratée¥.

Precedence:

From EPDC2008report:

Education flow ratios can be derived from data on grade level and attendance over two
consecutive years, or from questions that directly ask about repetition, promotion, and dropout.
Half (15) of the surveys ask some questiomglows, but the detail of the information gathered
collected varies: only four surveys ask about grade and level attended during the previous school
yeari details enough to calculate promotion, dropout, and repetition; one survey asks about grade
last yari to calculate repetition rate; six surveys ask about attendance last year but not grade
enough to calculate dropout rates only; and another four surveys ask about the number of years
needed to complete a school level, and the number of times amg gvate repeated over this

period i from which proxies of repetition can be calculated.

Table 15 shows the types of questions employed in the 30 surveys covered. The question
sequence that covers attendance this year, last year, and grades inrfsathpreaently used by

the DHS and MICS surveys and leads to the most information in the most parsimonious way. All
of the formulations that we found in the other surveys are inferior, in terms of efficiency of
information collection, to these formulatis.

?® UIS Education Indicators Glossary
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F'able 15. Types of questions on school flows and which surveys emploved them.

I'vpe of coverage Countries Indicators that can be
caleulated

Attendance last vear and grade last | Cote d°[voire, Madagasear, Fromaotion, dropout,

year Malawi, Ethiopia, DHS, MICS repetition rate

Attendance last year, in same grade? | Cameroon Repetition rate

Attendance last year but not grade Benin, Burkina Fasa, Dyjibouti, Dropout rate

Cabon, Mozambique, Niger

limz needed to go through school — | Nepal, Malawi, Pakistan Proey for repetition
mrimary ar secondary

Ever repeated and frequency of Sierra Leane, Proxy for repetition
repetition — primary or secondary

How many times repeated a grade in | Nigeria Proxy for repatition
mimary

School Level & Grade Choices:

As discussed in the Educational Attainment section, we recommenecadg®d menu of response
options. The response options should be the same as those fufféhedattainmenand participation
guestions

Recommend for Consideration: Guiding Language:

It is important to make an effort to ensure that interview respondents understand that this pair of questions
is inquiring about th@reviousschool yeaand not asking (redundantly) about the current school year a
second time. The EdData questionnaires do this.

Up until now,we have been talking about NAME and his/eeinooling during th& YYY current
school year. Now | would like taskaboutNAME and hs/her schooling one year agadn other
words, I would Iike to askYY4YblsahoolybbAMEOGS school

Recommended:

The sequence of questions used in DHS/MICS surveysaffiaient way to gather the
information needed to precisely calate all efficiency rate#\n additional advantage of this
wording is that it makes use of the recommended question sequence for Attendance.

I f Yes to 6Has NAME 3&3Agexk=3@attended school 6 and

0 Did NAME attend school at any time during the YYYY-1 [previous] school year?
IF Yes
A What level and grade did NAME attend during this school year?
A Did NAME attend school at any time during the YYYY-1 [previous] school year?
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IF Yes

What level and grade did NAME attend during that school year?

Brought together, the Educational Attainment, Attendance, and Efficiency modules would comprise a
compact équestion CORE module that would allow for the calculatiomofe than 25 of the most
commonly collected and requested education indicators.

Auxiliary Modules

Auxiliary modules are modules that are considerduktof good potential value for inclusion in a
household survey, but not so fundamentally necessaoyrasrit inclusiorin every survey.
Questionnaire designers may choose to include or omit these modules at their discretion.

School Characteristics

School Characteristics indicators are intended to provide policymakers with a richer understanding of the
kind of education pupils are receiving. Indicators covered in this modghe include:the percentages

of pupils attending public, privatey religious schoolsand the percentages of pupils attending schools

that do or do not charge a particular.f€his indicators all communicate information about the education
system, but the unit of observation is the pupil.

When considering questions in tleistegory, questionnaire developers must keep in mind that questions
are usually answered by some household member other than the child attending school. Thus, questions
should focus on issues of general knowledge within the household (such as the ridrobes that the

child is absent from the home on a school day) and avoid questions that only the pupil could know the
answer to (such as how often the teacher does not arrive on time).

The indicators covered in this module are not consistently treatechadule in other questionnaires, so
we will treat each question or grouping of questions separately. We will then suggest a sequence for
grouping the full set of questions together as a module.

% Attendance, by school administrative body

Dependingonthee har act eri stics of the school system, this
Public Educationb6, 0% Attendance, Private Educat.i
categories.
Definition

The2009UOE data collection manual in@as a lengthy discussion of the distinctions between public
and private education institutions:
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Educational institutions are classified as eittbolic or private.Private institutions are further classified
betweergovernment dependent privassmdindependent private institutions

The classification betwegyublic andprivateis made according to whether a public agency or a private
entity has thelltimate controbver the institutionUltimate controlis decided with reference to who has

the power to determine the general policies and activities of the institution and to appoint the officers
managing the school. Ultimate control will usually also extend to the decision to open or close the
institution.As many institutions are under the operational control of a governing body, the constitution of
that body will also have a bearing on the classificafidm public/private classification is not determined

by source of funding, ownership of buildings regulating body.

The tgovemmetéiependerd aindéperidend r ef er only to the degr
institution's dependence on funding from government sources; they do not refer to the degree of
government direction or regulation.

A governmentdependent private institution is one that either receivé8percent or more of its
core funding from government agencies or one whose teaching personnel are paid by a
government agendyeither directly or through government.

An independent privateinstitution is one that receives less thanp®dcent of its core funding
from government agencies and whose teaching personnel are not paid by a government agency.

Precedence

Of the 30 surveys analyzed in the EPDC 2008 Report, most (21) included a questiotypa tieschool
attended. The operative portions of the question used in each survey can be grouped into three as follows:

LSMS, HSES Ails the school é Public or Private?o
CWIQ AWho runs the school é?0
HIES, IHS, WMS AwWhat type of school isé?0
DHS, MICS These surveys do not gather this information
The Als the school é Public or Private?0 questions

analysts are interested in, but they place the burden of determining whether a school is publi@or privat
on the shoulders of the respondent. Given the sophisticated distinction between public and private
institutions and the likelihood that survey respondents may not be aware of the governance structure at a
school, there is a danger that these questidow &eway for incorrect responses.

The AWho runs the school é0 and quest vsopnwte do not d
attendancebut they have the advantage that they are worded to collect information that a respondent is

more likely tobe able to report correctly. These questions lend themselves to a reswmsg/pe

format that would allow respondents to select their response from a list of the-tygigochtegories with
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names that are meaningful to potential household respondéetse Tesponse categories would need to
be explained in the survey documentation so they could be categorized into public/private categories
during postsurvey enumeration

The AWhat type of school i sé0 qguesthenschawvkébdhe
guestions, but because they are worded more broadly, they could be used to gather more detailed

information on the characteristics on the schools that may be of interest to policy planners. As an

example, the Bangladesh HIES survey distinggeshéb et ween O6Pri vate Bengal. Me
English Medi umd amdstingtiomthatmakes nooee tsemge wvhen thesquestion is

worded in this way.

Recommendation

If currently attending school==YES
During theYYYY [CURRENT] school year, Wt type of school did NAME attend?
Recommend for consideration:

Three of the thirty surveyanalyzedn 2008 include questions on the type of school attended during the
current yeaandthe type of school attended during the previous year. We believe this question can be
valuable under certain circumstances and should be included if policymakers are interested in gathering
information about pupils moving from one school type to anotbevden school years.

In the Decisions on Educatiomodule we recommend considering the addition of a set of questions to
address the issue of student mobility (tfarsfrom one school to another). If the student mobility

guestions are included in a questionnaire, then we recommend adding a question targeting household
members who did not attend the same school both years in order to determine whether they ladsb switc
school types. The question would be structured similarly to the one above, but would ask about the school
attended during previous year, and would be filtered to address only those household members who
reported that they did not attend the same sdbaibl years.

When analyzed in conjunction with the information gathered througbehisions on Educatiomodule,
this question would reveal potentially useful imf@tion on the factors that lead households to select one
school system over another.

During the YYYY-1 [PREVIOUS] school year, What type of school did NAME attend?

Response categories

Questiomaire developers should develapd test a set of response gatées that are appropriate to their
specific education system. lllustrative examples of school type categories used in existing surveys are
provided on the following page. When devising a set of response categories, the following considerations
should bekept in mind:

1. Response categories must use words and termardraeaningful to household respondents and that
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household respondents will be familiar enoughitoose from For exampl e GO0 gover nme
privateNGOs c hool 6 s houl dpicalé@ousehold mehbet is unfikely th kmowtwhether

a particular religious school receives gover nmer
typical respondent is likely to be able to identify a school in this way.

Response categories shoulddx@austive and mutually exclusiveneaning thatategories should be
devised to thato school in the country that does not fall into any of the categories, and no school in
the country could possibly fall into more than one of the categories.

The surveydocumentation should include a clear definition of each school type response category, as
wel | as an explanation of how the catpaldiodr i es
angrivabed (and further di v godeenthentdeperaentphvéend OE de f i
6independent privated i f applicable)

car
ned

Response Categories should not be redundant with information gathered elsewhere in the survey. For

=4 LM b By P =

‘What type of school/
institution did you last attend/
are you currantly attanding?

Y The categories used in
thisHIES combine
information about the
organizatio running the
school and the medium of
instruction.

Govarnmant

Gowt. subsidized
Private Bangali Medium
Private English Medium
NGO run instituticns
Madrasa

Othar

example, do not distinguish between Oikkethenary Go\
guestionnaire already asks about school levetshiarmodules.
8.
;L“:r::“m] YThe long and short LSMS questionnaires dist.i
currantly religious.d® The | ong version of t hesclwpa.esti oni
enrolled in
public or
private?
C.7 Who runs the school [NAME] is attending? The CWIQ questionnai
e uestionnaires
O O O © O O ~ e
'S ') o) ') @ ') provide four response
. @ @ @ @ @ @ Yoptions plus 60t |
PUBLIC..1 Other | (5 O] O] O] O @
PRIVATE
i:::‘j“g What type of school s Y Cc21
FRIVATE IHS differentiates between response hat type of school do
RELIG- . .
Tous...3| optionsthat are available for each level o
5 education/ Governmelal =

Privale Religious
ased on lee

-!.

i
[ IETI S PR O I

rivale Religious

ithoul fee =] 1
rivale Non Religious 1
rganization =4
ommunity run 5

Others -8

;‘\.'\l -h.'l -h.'\l -h.'l k3 k3
gin La Wb La R3O




This WMS differentiates between privade schools according to whether or not they are

religiousandwhether or not they are fdmsed

Specific School Attended

An alternative way to gather detailed information on the schools household members are attending is to
use that to information to
match the household member with detailed stimformation from an outside source. Outside sources of
detailed school information might include a school survey or community resources survey conducted in
concert with the household survey, or an annual Ministry of Education school census. This approach

use the questionnaire to gather identifying information on a school and then to

makes it possible to merge household survey data with detailed school information that could not

otherwise be obtained through a household survey.

Precedence:

The model LSMS questionnaire includes a question asking fonahee of

the school attendedhis information is to be matched to school

information that was gathered through a related school questionnaire tt

was administered at all nearby schools. None of the LSS surveys analy
in the 2008 report included this questign.

11

:|What is the name of the school that you
currently attend'were enrolled in during the
last school-year?

Enter name of schoal
and location by
village (by name) and district

28.

What is the name of
the schooi that you
are currently
attending?

NAME CODE

household member.

Y This quesbn in the Lao PDR questionnaigathersunique
haME oF scHool] VILLAGE|copE| pisTricT|copg|  identifying information about the school being

attended by the
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EdData questionnaires also gather | z13 What iz the name and SCHOOL NAME:
this information A location (sddress

or village) of the schoaol
that (MAME) iziwas
attending during the
current school year?

SKIP TO 2184)

EDITOR:
WRITE CODE IN BOXES.

Recommendation

If feasible, this approach is a potentiadfficient way to link household members to a wealth of detailed
school information. We recommend including a question asking for unique identifying information for the
school, but are not able to recommend the specific information needed to match theer¢spsides the
name of the school), since this information would be specific to the source of the school data.

Decisions on Education

Data gathered throughis modulecan be used to analy#ee rea®ning behind specific household

decisions related teducational career of a chilQuestions in this modules build off of the core module

to identify schoolaged children who are of policy interest because they are not attending school, recently
withdrew for school, or recently transferred from one schmahiother, and gather information about

factors causing thishangeFor example, the respondent is asf@dhe reason that a chiig not in
school.These indicators are not defined or collected at the international level, but camte @able

resouce for policymakers seeking to addrasisition ratesand lowattendanceates

The 6éreasons for |l eaving school 6 indicator can
gathered in the core module. It would, for example, allow a policynaldraw the following

distinctions in the population of pupils who attended the last grade of school in year one, and did not
attend school in year two: Pupils who dropped out without completing the grade; pupils who completed
the grade and did not pase thraduation exam (if it existg)horproxy completion rate]; pupils who
completed the grade and passed the graduation exam [graduation rate].

Precedence

DHS andMICS do not cover these topics.
CWIQ asks

If Ever Attended == YES and Currently Attending==NO
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C.9 Why is [NAME] not currently in school?
Too old/completed school @ @ @ @ @ @
Too far away @ @ @ @ ® @
Too expensive @ @ @ @ @ %
Is wosking (home oz job) @ @ @ @ @
U seless,-"nu}iﬂrezesriug @ @ @ @ @ @
Hluess; p-;eiuanc;r @ @ @ @ @ @
Got marned
O ther

Respondents are advised that they can select more than one answer.

This question is well worded. Because it is asked only of household members who had atidaded

not currently attending, it keeps the flow of the questionnaire simple and redegesssibility of

guestionnaire flow errors. On the other hand, an opportunity to gather crucial policy relevant information
is missed because the question does not apply to household members who have never attended school.

Along similar lines, becaushere is no filtering by age, questionnaire flow seems simple. However, there
is little need to ask why newborns and 82 yelais are not currently in school. Filtering the question to
household members age¢B@ makes sense

: . : Q9
ECAM Cameroon asks a single questiotvto different Pourquoi Cod?s«QQ o
groups Nom) n’a-t- 1 =Cot trop élevé
:1" 1 2 = Emplo1
Luelle pas {Apprentissage

Household members aged 5+ who have never attended ,sch(ﬁéq“mté en My o
= Lcnec scolaire

and Household members aged 5+ who have ever attended [2000/2001 ou 4 = Maladie
school but are not currently attending school n'a-t-1l/elle /Handicap
jamais 5=Manage
It is usefulthat the question capturegdormation about the two (fréquente une /Grossesse
population groups we are interested in. The wording of the [Fcele ? 6 = Eloignement
. : CF CODES 7= trop jeune
question is awkward and may be confusing to both responds 8 = Antre(a préciser )

and interviewers. Additionally, this approach makes it
awkward to include options in the menu of reasonsrtiigiit be relevant to household members who had
attended but not relevant to household members wh
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IHS Malawi asks two questions:

C11
What was the reason you
never attended school?

CAN GIVE UP TO 2
REASONS.

STILL TOO YOUNG TO ATTEND
SCHOOL. . v v v . . . ..
NO MONEY FOR FEES, UNIFORM .
BOOR QUALITY OF SCHOOLS. . .
ILLNESS OR DISABILITY.
NOT INTERESTED, LAZY .
PLRENTS DID MNOT LET ME . . .
HAD TO WORK OR HELP AT HOME.
SCHOOL TOO FAR FROM HOME . .

SCHOOL CONFLICT WITH

BELIEFS . . . . . . .

OTHER (SPECIFY). . . . . .
(~NEXT MODULE)

[ECREE B IS B F N O A

sl

10

1st reasonl Znd reason

YOne

who have never attended school.

i s

directed at h|C19

Why did you not continue your

L education?

The other question is directed at household LCQUIRED A1L EDUCATION WANTED . 1
members aged 5+ who have attended in the pa§ ¥9 MOFEY FOR FEES OR UNIFCRM. . 2
i TC¢D OLD TO CONTINWUE . . . . . . 3

and are not currently attending schépl MARRIED / BECAME PREGNANT . . . 4
ILLNESS OR DISABILITY . . . . . 5

FOUND WORE. . . . . .« .« « . . . &

NOT INTERESTED, LAZY. . . . . . 7

PARENTS TOLD ME TO STOP . . . . 8

This two-question approach is attractive base HAD TO WORE OR HELE 2T HOME . . 2

POOR/CROWDED SCHOOL FACILITIES.10

it captures information on the two groups of POOR QUALITY INSTRUCTION. . . .11
R : : FRH TEACHERS OFTEN ABSENT . . . . .12
policy interest Whlle aqumg the problems S oHOOL 700 DRNEERAUS FoR SrELs 13
encountered using a singlgiestion approach. SCHOOL TOD FAR FROM HOME. . . .14
. . . . SCHOOL CONFLICT W/ BELIEFS. . .15
This two-question approach also helps to simplifl zatrzp sromorion zxam . . . . . 1z
the flow of the questionnaire. DISMISSED / EXPELLED. . . . . . 7
OTHER (SPECIFY) . . . . . . . .18

lst reason Znd reason

Perceived quality of the school arrently attended

Seven surveys included gquestions designed to gather information on the perceived quality (or lack of
quality) of resources available at the school that a household member is currently attending. All five of
the CWIQ questionnaires includl@n identical question on problems at the school. The Bhutan LSS
guestionnaire and Madagascar questionndieiacluded relevant questions:

AlloftheCWIQquesti onnaires
school.Respondents are allowed to select more than one response. The same set of response options is

used in every survey:

Faeilities in bad conditian

C
Nao problem (satisfied] G’:} @
Lack of hoaks/supplies @
Paor teaching @ @
Lack af teachers | (3 [©)
©) ©
© ©

Other prablem

OOOOOO

QOO

OOOOOO

"8 Did [NAME] have any problems with the school?

OOOOOO

nclude a question that i

YOU MAY MARK
MORE THAN ONE
ANSWER.

GO TO NEXT
PERSON.

OOOOOO
OOOOOO
OEOOEO
0/0/0/00/C]
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F Mo "
s T Arg the teschers often absent 7|
now to ask a
few guestions Are the teachers competent :
about the Does [NAMET hﬁ:.-‘E‘ t!'?e books am;f |:|
schonl supplies (5)he needs 7
aftended by 15 the teaching program relevant 7
T L
] f:j — Are there too many chidren per teacher 7
Z-MNo 15 the classroom spatious enough 3
3-Don'tknow |
4-Notconcerned Are there good toilet facilities 7
_ 15 there & boarding faciity 7
[==21) —

15 the boarding satisfactory 7

Y The Bhutan LSS questionnaire is structured
differently, with the respondent being asked to respond
to a series of questions concernihg quality of the
school. The gquestions are somewhat indiscriminate,
asking about questions such as toilet facilities that the
household member may not have information on, and
the quality of boarding facilities that may not exist at
the school.

38-Qualite gz l'enseignement

32z-Com- 38b-Cam- S8c-Comment
TheMadagascar questionnaire includes a series of three questions abow:;i':‘f:ﬂez' ::'i?ll:ﬂez' JI:EI';"-E‘I‘;:“
availability of teaching personnel, the quality of the school building, and dsponiité  [quait te service

quality of service at the school. Oddly, response options for the latter tw
guestions id6nAveurdaeg 6,0 0&dBabd, 6 and

response options for

6Worseningd6 avhhd 6Dondét know. 0

dupersonnel  |du batment a lecola?
enseignani?  |de'ecole?

the first q

Wolr wolr s
Code GF3a Code G33b Coda @35c
Code Q39a Code Q33b-38¢

1: En augmentation : Banne

1
2: Sama changement 2! Moyenng
. 3! En diminution 3: Mauvaiae
Recommendations 4: Me aait pas 4: Me sail pas
Donot i nclude theNNNMestveonatwbwddsdhool ?6

From a policyperspective, there is little value in a retrospective question that asks household members

O60Why did NNNN never

attend school 26 When asked

foggy memories and speculation about a decision that may have béemletades ago in a policy
context that has since changed. To a lesser extent, the same is true when askedafjextiiages-3
30) household members who have never attended school. For-sg@abimembers, it would be more
productive tbNaskt oWhyendi N school &6 since respon
directly to policy options that could put the household member in school tdagdditional problem

with this question is that it does not query a single discreet decisiortlsiEason a household member

did not attend school at age 4 may have been different that the reason the same person did not attend at

age 9 and did not attend at age 20.

whi

of

Do not include the question 6Di d NAMBgtheXXYy¥ a prob

[CURRENT] school yea®

Responses to these questions may be unreliable and/or biased for several reasons. First, the questions

assume that the respondent has a basic knowledge of conditions of the school, even though that often may

notbetecasé f or exampl e,

to answer the question O0Are
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need to have some idea of combined the qualifications, previous experience, teaching instinct, and work
ethic of the teacher in question, information that tispoedent is unlikely to possess unless they spend
considerable time at the school. Second, the questions require the respondent to draw a comparison
between conditions at the school and the conditions desired for an ideal school, but the respondent is
unlikely to have an informed concept of that an ideal school should be like. Third, there is no objective
way to calibrate the magnitude of the problem reported by the respondent though we can assume that
since the household member is attending school debpitgroblems reporting, throblems are not large
enough to compel the household member to withdraw or transfer to a less troubled school.

Do use a twequestion structure that queries two distinct groups separately:
- schootage household members who haeger attended school
- schootage household members who have attended school but are not currently attending

Includet he questi on @uNénilyatiersling\sthbdiBRfor hougehold members aged@
who have never attended school.

From a policy pespective, this question looks forward towards what can be done in order to get this
population into school, rather than looking backwards at what may have prevented the member from
attending sometime in the past.

Includet h e g u e sdid NNININ naicevitinpe his/her educati@ifor household members aged@
who have attended school in the past but are not currently attending school.

This question will capture information about household members who left school in the most recent year
as well as houshold members who left school some time ago. It will be possible to use the question about
attendance during the previous year to differentiate between the two groups.

Response Categories

Response options for these categories will need to be tailotleel socieeconomic context of the area
where the survey is being conducted. Questionnaire designers should carefully test responses to make
sure they are meaningful to both respondents and policymakers, and to ensure that they represent the
range of expeénce in the enumeration afrdacommended for ConsiderationStudent Mobility

To our knowledge, data on school transfers, or the extent to which students move from one school to
another school over the course of their education careers, are not collentetynped by the education
policy community. School transfer information could potentiaiyf interest to policymakers because
(one would imagine) households tend not to bother transferring their pupils from one school to another
unless 1) they beliewie new school could better serve their needs, 2) the old school is no longer
available to them. By collecting data on the extent to which school transfers occur and the reasoning
behind the decision to transfer, policymakers could uncover valuable inimnnad@out insufficiencies in

the school system and considerations that prompt a household to move their child to a new school.

Household Survey Guidelines on Educati&3



Household surveys are the best potential source of data on school transfers. School transfer data are
difficult to collect throgh school surveys because it is difficult for a school administrator in either the

departing school or the receiving school to verif
school administrator t o r.énpsanetases, daafronesalma survdyor a p
overestimate the number of dropouts and new entrants in the school system because transfer students are
recorded as such. Because of this, cuoprdvetlteti ng oOtr

reliability of pupil data from school surveys by helping data analysts differentiate between dropouts and
transfers”

We propose that IHSN consider adding a pair of questions regarding transfers:
If pupil attended during the current year and pupil attended dutiegorevious year:

Did NNNN attend the same school duriihg YYYY-1 [previous] school year antleYYYY
[current] school year?

I f :6NoO
ANhat was the main reason tiNXINN change schools?
Response Categories

Sincethere is no direct precedent to the question on reasons for transferring from one school to another,
we cannot recommend a best practice in this area. Questionnaire developers might consider the following
list of reasons for possible inclusion in theirpesse menu. As always, response menus should be

adapted to local conditions and carefully tested before a survey is implemented.

e Previous school closed or moved to a new location

e Previous school did not offer instruction at the grade/level required
¢ Househtd moved to a new location

¢ New school easier to gt

e New school is offered at more convenient times

e New School is less expensive

" This section makes the assumption thaintiagority of student transfers occur during the break between

one school yearandthenéx o met hi ng we mammualc@l ttr amsfemtreat e.
school contexts, student mamminluiat dor gxanld siidents may oc
might attend a community school for the three months of each school year that free lunches are offered at
that school, but spend the rest of each year at the government school where quality is perceived to be

higher. The questions would needde modified to address this issue.
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e New school offers better instruction

e New school is a better match for our cultural/religious beliefs

e New school is safer

¢ Newschool offers additional benefits [such as a lunch program]
¢ New school will create more opportunities for advancement

¢ New school has better facilities

e Placement of Questions

Because the filter for this question requires information about whether the blousember

attended on both yeaiisjs difficult to identify a wayto make these questions flow smoothly with the

rest of the module. One option would be to placesdgpi@ceat the end of the module, so that they

are treated almost as a separate setiestions with the filteif ages 330and attended school both
years.Anotherslightly betteroptionis to have thesequencé mme di at el y f ol |l ow t he
NNNN attend school during théYYY-1 Schoolyea . 6 We bel i eve t hiuseitopti on
is in line with at least one of the questions that set the condition for the sequence being asked.

Cost of Education
Overall, expenditures on education can be divided into two categqguigddic expenditures
(expenditures by the government) anivgie expenditures (expenditures by households,
religious organizationgharitable organizationand other private entities). While public
expenditures are often well documented, data on private expenditures are more difficui.to find
Household surveys can be a valuable source of information on the portion of private expenditures
that is borne by household&he three modules that folloiwHousehold Expenditure on
Education

Participation in Scholarship Progranasid
Opportunity Cost of Educatianall relate to measuring the private cost of education to households.

According to the UNESCnstitute for statisticgrivate expenditure on educatimcludes

fidirect privatecosts (such as tuition and other education related fees and the costs of textbooks,
uniforms and transpori)a n déhdirct private costs (lost output when employees participate in

onthejob training)oPr i vat e expendi t ur e nebafisubsidies eeeivedon i s a

%8 Education Counts ¢ Benchmarking Progress in 19 WEI Countries. World Educatiorindicators. 2007. UNESCO
Institute for Statistics. Montreal, 2007. (pg 35)

Household Survey Guidelines on Educati@®



frompubl i ¢ s our c governinenfuedadschatagships br aubsidies that are awarded
to the household to help pay for the cost of educationatiecluded in themeasure of private
education expenditufé TheHousehold Expenditure on Educatimodule measures the direct
private costs of education. The

Participation in Scholarship Programedule measuresome ofthe subsidies that should not be
counted towards direct private costs. The

Opportunity Cost of Educatiomodulecan be used to approximate indirect private costs of
education.

Household Expenditure on Education
Definition:

We are not aware of a formaternationaldefinition of Household Expenditure on Educatiemwe will

treat it agrivate expenditureon educationmade bythe householdf a pupili the household portion of
Aidirect private expen @aostolEduwaiaHodsehold Expesdittieoa b ove und
Education is not synonymous witlverall private expenditureon education because household

expenditure excludes funding originating from private sources such as religious institutions and charitable
foundations.

Ideally, household expenditure on education would be calcudatbé sum of direct and indirect

education expenses paid by the household, minus funds received by the household for the purpose of

paying education expensiem outside sourcgeg: international remittances support from a

charitable organizatignlt is beyond the scope of an education moduleliably measure the extent to

which inflows such as international remittanoegharitable donationsontribute to educatiosince

some inflows may be 6earmarkedd for education exp
account, of which some unknown portion may contribute to educatiororAcomplex undertaking that

shouldbe addressed through a Householaine and Egenditure type survey.

Precedence

Household surveys can be used to obtain a good measure of the direct costs of education through a set of
guestions directed direct expenditures per pupil:

MICS, DHS, CWIQ and ECAMdo not include questions on these t3pi

> |BID
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In the Nepal LSS questionnaire, there is a single question on costs, which asks the respondent to give the
total amount spent on education over the year. LSMS recommends avoiding this practice because it is
likely to result in an underestimation thie full cost of education (presumably because it does not lead the
respondent through considering the range of possible education®tosts).

A

9.
. How much has your househoid spent on your education in the last 12
Thestandardshort version othe LSMS | months for:
module includes single mult
componenguestion on expenditures
The number of cost components listed i
the question varies from questionnaire t
guestionnaire
A. Tuition B, Parent|C. Uni-  |D. Text- |E. Other F. Meals, |G. Other
and other JAssoci-  forms books? |educational |transpor- |expenses
required |ation and matarials tation {axtra
fees? fees? other (exercise  land/or  |classes,
clothing? books, jadging? |oplional
pens, etc.)? fees)?

2. i 4 5.

How much has your household spent on your education in the last 12 months for: Did any people Who has paid for Heer much
who are not some or all of your monay did
members of your | educational expenses this person |
howsehold, such | during {these {
as relatives or the past 12 manths? peaple) pay,
friands, pay any off for your
your sducational FATHER ..., .c:caa. 1 educational
expenses during | MOTHER. ....... W2 BNPENGES
the past 12 GRANTEARENTS. . .3 during the
maonths? UHELE/ROHT. ... .4 past 12

BROTHER/SISTER. S manthe?
OTHER i
RELATIVE...... &
NEIGHBOR/
FRIEND. cvvssss 7

A Tuition |B. Parents |C. Uniforms (0. Text- {E, Qther F. Meals, G. Fees  |H. Other OTHER

and other |association jand other  |books?  |educational transportation |for lutoring |expanses {SPECIFY_ }...8

required |feas? clothing? materials (pens, |andfor ar exira {optenal YES..1

feas? exercise books, |lodging? clpsses  |fees, elte.)? BO...2

elc.)? =5} 15T | z¥p | 3ED DOLLARS

Household Survey Guidelines on Educat&Y




y | rstariddrdeng version ofhe LSMS questionnair¢éhe multicomponent question is complemented
with threeadditional questionsoloking atcontributions to education by ndrousehold members.

Not all LSMS surveys are worded in the same way. 208 Vietham survey, for example, agk¥Wh at i s
the cost for [ NAME] 6s attendance for the |l ast 12
wording is not recommended: school regulations should be collectelddtfrom schools rather than

through a household survey. Moreover, whea ct ual costs diverge from Ocos:s
regulationsd it is much more
valuable to know actual costs. =
How much was spent on your education in the last 12 months by the household, family, and
friends for:
The IHS and HIE$nodules
have a single muktomponent
guestion on expenditures. A
key difference is that they
include a column for total
expenses in case the responde‘A_ Tuition, |B. School |C. School|D. Board- |E. Contri- F. Parent G. Other TOTAL
. inciuding OOKS unirorm Ing schoo ution Tor gassocia- expenses
includi books & if ing school [bution f i
is not able to break any extra |other clothing |fees school tion &
disaggregate theum into tuition fees [materials buillding or other school (»NEXT
. maintenance [related fees MODULE)
component pieces, MK MK MK MK MK ME ME ME
521 Maw | wauld like you ta YES .o 1
think abaut the last NG 2 5
schoal year again (2004- PRIVATE VEHICLE ...... 34
2005). | am imenestad in DONTKNOW .......... 84
Baming mare about what (SKIP TO 523) 40— X/
nd of things your Y EdDat a sur varyceredhpprekaehta mor e
teusahaid spant maney gatheringdata on education expenditures. For each
on for (NAME s schoaling i L
ast year and how much category of possible expenses, the respondentts firs
was spentan aach thing. . .
' ' asked to consider whether the household incurrgd an
In the last schoal year, r
4 o noseancid spend expenses under the category, @nges,whatthe costs
any maney far (NAME| to were; next, the respondent is asked to rejbert
(gt ta sshaaland hama ) L. .
fram schoal? periodicity of the expenggayment they are describing
Respondents are also asked whether each reported
523 Thinking abaut the last TRANSPORT COST

shool year, how much - expense also falls into a reported lump sum of education

LE
st won || ] ] ]]. [T]| €xPenses.

o and fram schaal? Was

this smourt spent daly, INCLUDED IN Thoughthe EdData approach is considerably more
weekly, manthly, per LUMP SUM ... 9983896 - . .
e, or yearly? DONTKNOW .. ... 399994 guestionintensive than the LSS/IHS/HIES moditle
DALY .. 1 benefits from this structumaostlikely outweigh thecosts
Jomay 2 An L.SMS manual on questionnaire developnesints
e et outthati Thi s formul ation makes the
DONTKNOW .......... &
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in terms of printed pages, but probably does noeiase the interview tingnce some sort of
probing would probably have ée used frequently. Most importantly, it makes the interpretation
of data mitch clearer. o

By making it possible for the respondent to report expenses in the units in which they normally occur, this

structure also reduces the likelihood of math errorsimualizing norannual costs at the time of the
interview. It is relatively trivial for a computer to do the math once the data have been cdflected.

N® | During the last 12 months how much have vou spenton ... ?
i
d School fees |Contributions| Uniforms | Books and |School Food, School- | Other
w PTA and sporis  [school [FANSPOCT | 30000, related expenditure
c gear supplies and activitles
n boarding

¥ In a document outlining guidelines for statistical information systeeesuringexpenditure on
education(SISEE), UNESCO and IREDU (Unirsityof France at Lyon) describe the minimum
requirements for a household survey module that would be compatiblthaiitiguidelines® According

to SISEE, lhe module should: cover educatiarated expenses oide of the school, classify purchases

by function rather than type, determine expend
fact that their questionnaire references 06t he

t o tegpenditure, and should allow for the measurement of transfers (assistance) received from outside
the householdan issue this report will addrdssthe section entitled

Participation in Scholarship Programs

Response Categories

31 A Manual forPlanning and Implementing the Living Standards Measurement Study Survey (Pg 44)
*21BID, 48.

% Technical Reference Manual: Statistical Information System on Expenditure on Education (SISEE).
UNESCO Institute for statistics, Paris, 1998. (pg 53, 95)
http:/mww.uis.unesco.org/ev.php?URL_ID=5455&URL_DO=DO_TOPIC&URL_SECTION=201
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Many questionnaires ihade similar expense categoriesen if those categories are grouped differently
in each questionnaire expense matfigure8 includes illustrative examples of the set of categories
included inthree household expenditure matridde recommend againktmping togetheexpense

categories (iewe recommendecordng dransportation expensgsndé@ccommodationsexpenses

separate expensesther thalumped togetheas

This is in keeping with the philosophy as outlinec
in the previous page. We recommend the
following expenseategories as a starting point fc
consideration:

e School fees

e Other specifically named fees
e Parent Association fees

e Other Fees

e Private tutors

e Uniform

e Sports clothing and other required clothing
e Text books

e Other learning materials

e Meals

e Transportation

e Boarding or lodging

e Other Expenses

It is crucialthat expense categories be adjusted ¢
testedo reflect the context where the survey will
be conducted. If schools do not use uniforms, th
uniforms should be dropped from the list. If

schools charge an attendance fee and a gradual
fee, then each fee should listed individually. If, in
a pretesta category is never used, then consider
dropping or changing i
consistently | arge, ptr
includes and add it to the list of categories.

Recommendations

Timeframe Of thel4 surveys investigated in

E P D £2008reportthat included questions abdutusehold expenditures on educatieleven

Category

School Fees

Parent
Association
Fees

Clothing

Materials

Logistics

Misc

LSMS
Tuition
other required
fees
Parent
Association
Fees

Uniforms

other clothing

Text books
Other
educational
materials
(exercise
books, pens,
etc)

Meals
Transportation
Other
expenses
(extra classes,

optional fees)

Lodging

HIS/HIES

Tuition
any extra fees

Parent
association

and other
related fees
School
Uniform

clothing

School Books

other
materials

Boarding
school fees

Other
expenses

Contribution
to school for
building
maintenance

as

i o Figure 8: Household Expenditure Expense
0t r ans poactommadations X m & n s € categories used by LSMS, IHS/HIES, and SISSEE

SISSEE

School Fees

Contributions
to PTA

Uniforms

sports gear

Books

school
supplies

Food

School
transportatio
n

Accommodati
ons and
boarding

School
Related
Activities
Other
Expenditure

A

es o
t her

referenced the past 12 months (or past year) as the timeframe for which respondents should report costs.
Two reference the current school year, one references theysedghool year, and another references
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6t his year or |l ast. 6 The EdDat a q@0®%gpeacificallmai r e, wh
names the previously completed school year.

From an education policy perspective, it is most useful to use th@psivcompleted school year as the

time frame of reference for these questidhis. better to tie costs to a specific school year because this

makes is possible to measure the costs associated with particular grades; costs that are simply reported
ovearhed previous 12 months6é are | ikely to span two
with the grade attended during each y&dmough respondents may find it challenging to remember costs
associated with the previous school year rathertt@current school year, it is important to ask about

the previous school year in order to capture information about important examination and promotion fees
that are concentrated at the end of the school year; these data would be lost in questidms about t

ficurrent school year.

Payer: Of the 14 surveys investigated2008 eight were worded so they queried expenses paid by the

househol d; two used the word O6youbd, which is a bi
respondent or to the pupihree were written an a passive voice so that no payer was named in the
guestion; and one asked about expeWesrecommerai d by th

againstasking about donations from outside the household because it can be diffimtitrmine the

influence that contributions to a general household fund have on expenditures to education. We

recommend askingaboat 6 househol d6 expenditures to education
money came into the possession of the houdehol

Currency All of the questionnaires investigated appear to make the assumption that there will be no
variation in the unit of currency used in responses. Some questionnaires avoid the topic of currency
altogether, which is a mistake since respondenislragredisposed to think in terms of a currency other
than the national currency, or to speak about thousands, millions, crore, as likhey wereingle

units. In our estimation, for surveys that cover an area where all respondents are likelgriddreable

using a single currency, it is sufficient to specify the currency and number of units in which responses
should be given. For survettsat cover an area where more than one currency is commonly used, it may
be wise to go a step further andegyiespondents the option of selecting the currency costs are reported in
(as per our discussion of timeframe above). This makes it possible to convert currencies at the time of
data processing rather than at the time of the interview.

Filtering: These questions should apply to all household members who we know attended school during
the previouscomplete school year. This group will, by default, be limited to household members ages 4
30.

Structure We recommend keeping the more probing questiarttsire established by EdData, but
presenting it in a grid format that is consistent with the format used throughout the education modules.

Guiding Language

Follow the example set by the EdData questionnaire:
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| would like to continue asking about NAME and his/her schooling duriny ¥héY-1 [previous] school
year. | am interested in learning more about what kinds of things your loddispent money orof

Figure9: Sample proposed layout for Household Expenditures on Education module

N A M E scBooling last year, and how much money was spent on each thing.

| 'would like to continue asking about NAME and his/her schooling during the Y¥¥¥-1 [previous] schoolyear. | am
interested in learning more about what kinds of things your household spent money on for MAME's schooling last Respanse Codes: Lm_c':“:: Bt tevm. 4
year, and how much maney was spent oneachthing. w’e;u2 Fach :::5
During the full YY¥¥-1 school year, did this household spend money on XXX for NNNN's education? M.—.-t-.!.'..! Dan't knaw. 6
How much?
Was this amount spent Daily, Weekly, Monthly, Each Term, School Year?
School uniform and
Tuition and required Parents Associztion other required Other Educational Other Educational
fees Fees clothing Teut Books Materials Meals Transportation Boarding Expenses
¥fM| Kwacha Time Y/M| Kwacha Tims YW | Kwacha Time YN | Kwacha Tims YN[ Kwacha Time ¥{N| Kwacha fims ¥/N| Kwacha Time ¥fN| Kwacha Time ¥fM | Kwacha Time
Uniit Unit Uniit Unit Uniit Unit Unit Unit Uniit

Participation in Scholarship Programs

As discussed in th€ost of Educatiosection, the value of subsidies (such as scholarships) is difficult to
address unambiguously in an education questionnaire for several reasons: it is difficult to determine
whetherascholansi p contri butes to a specific pupilbds educ
the scholarship funds should be accounted for in subsequent analysis. Moreover, it is not certain how
often respondents are aware of the actual value offset by arighsaobscholarship they are the
beneficiaries of. Rather than attempt to disentangle the ambiguities related to the financial value of
scholarships and other subsidies, our advisory panel of education policymakers recommends that
guestionnaire designerscigs on gathering information about participatiospecificsubsidy/scholarship
programs. With a measure of participatiorhand posenumeration analysts can use public information
about each scholarship program to estimate the true value of any ssibsidi

A question about participation in a subsidy program should be preceded by a question used to determine
if the respondent is aware that this specific subsidy program exists at all. If the respondent has never
heard of the program, then they should re@abked the following question because they are not qualified

to determine whether the household member in question is participating in the program.

It is key that the question sequence names and asks about a specific subsidy program; if questionnaire
devdopers are interested in learning about more than one subsidy program, then the second subsidy
should be asked about in a separate additional question series.

Precedence

Among the 30 surveys analyzed by EPDC in our previous report, eight covered thefisshetarships
or other education subsidies in some way. Of these eight susieygre LSS surveys, one was an HES
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survey, anadne was an IHS

H TheLSSandIHS questionnaireaddresssubsidies trough a
pair of questiond the first askingwhethereach household member
who attended school in the past 12 momgtived a scholarship and
the second asking what the value of the scholarship was. It is unclear
what should be done if a household member benefitted from more than
one subsidy.

k1

I ASK ONLY SECONDARY FEMALE STUDENTS I

o 5 3 7
The HES questionnaitakes a more targetéy e you recieving the |How much did |Do you bensfit

approach, filtering the questions to apply only to femalfemale secondary you receive in  Jfrom the

students attending secondary school. The survey askjstipend? ‘Sf:?a' fr;"_ﬂ ttzis wition waiver?
. .o ‘g penain e

whether the household member is receiving a specifi§ assk ONLY FEMALE pazt 12

subsidy; it then asks about the value of tifesgly, and STUDENTS months?

ends with a question about a tuition waiver, but does 1 Yes 1 Yes

ak about the value of the waiveione might presume 2 No >>8 2 No

that this is out of recognition of the reality that
respondents are less likely to be aware of the value o
waiver.

Taka

Timeframe
The LSS/IHS questionnaires filter for household members who attended school in the past 12 months. As
we discuss in the

School Participatiosection however, it is strongly recommended that references to attendance are
filtered with reference to a specific academic ye
guestions should be filtered according to whether the household member attendedwsaigpal

specifically named school year. Careful consideration should be given, however, as to whether the school
year named should correspond to the 6Current/ Most
discussion of timeframe from thl&ducationaEfficiency module).

Overall it is preferable that the timeframe referenced in the filter and the subsidy question refer to the
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0CurreRetdMnsd school year because: 1) this wildl
will have a more accurate memory of the most recent year than they would have of the previous school
year.A notable drawback of this approach, however, is thatdchdsidy information will not be
synchronized with educational expenditure information because the expenditure information is always
collected with reference to the previous complete school year (see discussion of timeframe from the
Household Expenditure on Educatimodule).The structure of the scholarship program should also be
taken into consideratichif the scholarship is an ongoing process emdfit that is initiated with the
beginning of the school year, then it is possible to set a timeframe to refer to the current school year. If,
however, the scholarship is a ete benefit that may take place late in the school year (ie: an exam fee
waiver), then it would be better to ask about the previous school year in order toteastire entire
academic year is covered by the questidre questionnaire designer will need to weigh these
considerations when determinitige timeframe for this quéen.

If scholarship questions use a different timeframe than the previous set of questions, then it is essential
that guiding language is included to alert the survey respondent to the school year they are now being
asked to consider (note that this willry depending on what timeframe is selected for this sequence of
guestions).

Filtering

The LSS/IHS questionnaire filter to include all household members whmas&lered to battending
school. The HES questionnaire filtersnoludeonly those housettdd members who are eligible to
participate irthe specific subsidy in this case females attending secondary school.

It is recommended that, at a minimum, the sequence of subsidy/scholarship questions should be filtered to
include only household memisawho are attending school. However, if fipecific subsidy in question

targets a more specific subpopulation, the filtering should be adjusted correspondingly. If this module is
expanded to address more than one subsidy program, and these subsaiygpeasgrintended to target
differentsubpopulations, then the question sequences for each subsidy program should be ordered so
they progress from the most broadigfined group to the most narrowdygfined group. In any case, it is
imperative that filtemg instructions are prominent on tpeestionnair@nd interviewers are clear on

what should be asked of whothmore than one question sequence is used, both questions sequences
should refer to the same time frame.

Wording

Because the filters and questions must be modified to fit specific scholarship programs, example
guestions are given with reference to twmothetical programs, one that provides free lunches to
primary and secondary pupils of a certain income levelcdraot be screened for, and a second which
provides two services, scholarships and mentoring, to females attending secondary school:

If household member attendBdmary or Secondargchool during thé&'YYY current school year
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Have you heard aboatprogrant al | ed O6Free Lunch at School & prc
If YES

During theYYYYschool year, Did NAME get free lunches
program?

If household membés female and attended Secondsaehool during thé'YYY current school year
Have you heatabouta pr ogr é&martGat |l edSoéhol arship Program (
If YES

During theYYYYschool year, Did NAME rS3mairl¥ e a sch
Schol arship Program (AGSP) 6

DuringtheYYYYs chool year, Did NAMESmahGrise a ment or
Schol arship Program (AGSP) OO0

Opportunity Cost of Education

The financial burden to households for enrolling children in school can be divided into two subcategories:
Direct Costs and Opportunity Costs (a.k.a. indirect costs). Direct Costs, mtliathe direct payments for
education related expenses, are investigated ithesehold Expenditure on Educatiamnd

Participation in Scholarship Program®dules. Opportunity Costs, also referre@s indirect costs, refer

the foregone value of the best use of a personbs
cost of attending school is the foregone value of whatever the pupil would have been doing if they were

not attending sclha. In developing countries, the opportunity costs of education could be high since it is

not uncommon for children to help with household chores, farm work, or earn wages.

The Opportunity Cost of education is calculated using two pieces of informaigoambunt of time

spent on school and scheaelated activities, and the value of the next best use of the time spent on school

and schoolelated activities. The education module can be used to obtdirsthe these pieces of

informationi the amount btime spent on school and schaelated activities, the financial value of the

next best use of the studentdés time must come fro
outside sourcé. The time component of the opportunity cost of educatioludes time spent attending

¥ Two possible sources of valuations are: 1) the standard local wage rate for child labor, if such a
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school or classes, time spent traveling to and from school, and time spent on horgsemikanalysts
are not able to obtain a valwue for the next best
valuable proxymeasure for opportunity cost.

Policymakers thinking about the opportunity cost of education might also look outside of the education
modul es for information about the value to the ho
guestionnaires often dfude a series of questions on the time needed to travel to the household water

source and who is responsible for gathering the water, as well as the time needed to travel to sources of

fuel for heating/cooking and who is responsible for gathering thelfubese responsibilities rest on

chil dren and the time needed to gather water or f
time can be presumed to be high. An advantage to this approach is that it assists with the formulation of
policy alternatives to respond to specific causes of high opportunity cost (a nearby well could drastically
reduce the time needed to gather water).

Students boarding at a boarding school
Definition

We are not aware of an internationadlgcepted definition gbupils boarding at a boarding school, but

consider it sufficient to define students boarding at school as students who are attending a school where
they also live and eat with a community of their peers. Because most schools that enroll boarding students
aso enroll norboarding students it is important to distinguish between students merely attending a
boarding school and pupils boarding at a boarding school.

Discussion

It is essential to note that, under most circumstances, household surveys are pai@arasptool for

gathering information on students who are boarding at a boarding school. This is because, based on the
way Ohouseholdd is defined in many household suryv
excluded from household rosters eribconsistently included in household rosters.

Survey planners and analysts should consult the definition of the household to confirm

c22 whether or not boarding students attending a boarding school would be expected to be
j:r :E;jar included in a household survey, ihé general expectation should be that they are not. For

or a boarder| the purposes of calculating many education indicators, accidentally including data from a

at the few boarding students would have little impact on an indicator value. Other indicators may
school? be are more likgito be skewed by boarder data, and when this is the case, questionnaire
planners should consider including a question on students boarding at a boarding school as
a way to protect against bias.

Data on boarders can be helpful as a quality control mefsurdormation gathered in

. 1|ists, obtained from the community questionnaire, or 2) the profit fusfcéidarm or
*6 discussed on page 159 of LSMS 2000 Vol 1.
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the indicators oO0Distance or time traveled to scho

boarding students, who may travel exceptional distances to reach a school, and typicaly speinsl a
day at the schophare not screened out of the calculation of these indicators, indicator results may have
biased results.

Information about pupils boarding at school is not a priority in the international community, though it

may be of interest to national or local plarwho see boarding schools as a way to facilitate access to
schooling to children who live in remote areas where a school cannot be accessed on a regular basis. The
guestions proposed in this section could possibly be used to gather information ots $todeting at a

boarding school if the definition of a household were modified to ensure that the survey respondent
included in the household roster included former household members who are currently away at a
boarding school. The Malawi IHS survey dokis. It is beyond the scope of this report to recommend
practices on modifying the definition of a household.

Precedence

Among the 30 surveys EPDC analyze@008 two included questions on boarding students attending a

boarding school.

t

h

What type of school
is [MAME] currently
attending
Y The MalSawiuesti onnaire asks fAAre you a bo
school ?6 and all ows two response options.
Boarding.....ccocoeeeeeeevcrimnens 1
DEY. e et e .2
Day &Boarding........ccccc.. 3
The Uganda National Househol &NAMEwurrendyy as ks
attendingd with response options indi-cating
boarding

Recommendation
We recommend a question similar to that asked in the Malawi IHS question:
If attending school during the current year:
Was NAME a day scholar or a boarding student duringythéY [CURRENT] school year?
Response options:

Response options for this question should allow for a simple binary response. Options can be adjusted to
reflect common usage in the country where theesuwill be conducted, but we recommend these
responses:

Household Survey Guidelines on Educat@&Y



- Day Student

- Boarding Student

Distance or Time travelled to school

g 9.

How far away | How long does it
take you to travel
to your school?

from your
home is the
school you
have been
attending in
the last 12
manths?

TIME ONE WAY

KILOMETERE | HOURS | MINUTES

10.

How do you go to school?

WALE.+ ... PR &
BICYCLE. ......:s 2
CAR: vevunas P
= 1.5 ok
TRATH.....o00a42:3
BOAT. cvvruuiesasnsh
ANIMAL. . ...ona0ax7
OTHER (SPE-

CIFY __  _ }.....8

Definition

To our knowledge, there is no international
standard definition of this indicator.

Precedence

Among the 30 surveys anaba for the2008

report, eight questionnaires included one or more
guestions addressing either the distance, amount
of time, or mode of transportation taken by a
pupil to travel to school. Of these, five included a
guestion on the amount of time it takegrevel to
school, three asked about the distance as
measured in kilometers and/or meters, and two
asked about the mode of transportation used.

Y The long version of

includes examples of all three questions in sequence. Respotises

time question can be given in a combination of minutes and hours.

The Malawi questionnaire first determines what mode of transportal|sehaol
is used to reach school, and then asks the amount of time needed u|agch day?
that mode of transportation. The timgegtionnaire also notes whether

values are given in minutes or houis.

For codes 3-10

t he

L

[C23)7

C23 c24
How do How long does it
you get to |usually take you to

get to school by this
means of transport

_ Y Uganda simply queries

in colunn {2) specifies km.

Gistance 1o Faar | 1
12-Distance 13-Durée du ﬂ;lgl"ﬂ-::_ :
entre |'école trajet entre SoE e
et la maison léoole et N =
pour la maison 4 TIME
2000-20017 pour 3| mRaounT

2000-20017
Household Survey Guidelines on Educati@8
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21.
How far R )
[round YMadagascar asks both about the distance to
:ﬁ.ﬂ reach the school frome home, specifying the unit to be used in the response to each.
institution
from ... |
homa?
Cooes for 021
. . I -Zwm = 1 20+ Kim m5
The Pakistan survey asks distance to school and Ze-Skm w3 Doal know ® &
specifies response codes A 15:‘:‘1?5 *:';1 :g Fioain =7

Discussion

Any one of these questions or a combination of these questions may be appropriate for use in the
guestionnaire depending on national context and the policy issues of interest to questionnaire designers.
Because these indicators are not collected in aragsiteway at the international level, questionnaire
designers have some leeway in selecting a question or combination of questions that meets their needs.
Some discussion of the alternatives is offered below:

Distance measured as a function of time

Overall it seemdghat there is more policy relevance in measuring distance to school in terms of the

amount of time it takes the pupil to get there rather than the physical distance to the school. Because of
the uneven distribution of quality infrastructure &vdloping countries, distance in itself is not a

consistent measure of relative difficulty or ease of travelling to school. A 2 km trip to school, for

example, presents a vastly different challenge for a child walking alone on a flooded, unimproved, road i
the forest, as compared to a youth traveling via moped on an improved road. Measuring distance to school
in terms of the time it takes to travel from home to the school is a closer approximation of the relative
barrier presented by the trip.

A questioncouldmeasure time in terms tfvel timeneeded or Ayoud (meaning the
chil d) or Tfatravelyfrom tleedadme to the dchadtvantages of this approach would be

that interview respondents may not know exactly how lotakes the child to reach school, but are more
likely to be able to report how long it might take themselves or another typical adult to walk the same

Household Survey Guidelines on Educati@®
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distance. Disadvantages are that such a response would be less relevant to the chaeliddgeiglat

face, and that even when asked to report the time it needed for the respondent to walk a distance that the
respondent walks every day, the respondent is likely to respond with only a rough estimate. Given that
either approach presents the potential fouknown amount of ambiguity, we suggest the question that
addresses the childbés transit ti me.

Distance measured as geographic distance travelled

Measuring distance between the school and the home geographically (ie in kilometers or miles) has the
advantagehat measures such as kilometers or miles are standard units that are inherently comparable
across time and countries. Much of that advantage is negated when these distances are obtained through a
household survey interview because the distances areingtineasured in any consistent manner, but

rather as reported by a household member. If the distance between a home and a school is to be measured
as part of a household survey, then the value of that distance should be obtained through some instrument
other than the interview itself. Measures of distance might be obtained through the use of GIS or an
odometer.

Mode of transportation

A question on the mode of transportation used to reach school may be of interest to policymakers under
specific circumstanceg but it is not of general interest to the international community. One might argue
that data on the time it takes to reach school cannot be used without an understanding of the mode of
transportation used by the child, but this is only partially truaumse information on the status of
infrastructure between the home and the school would still be lacking. Infrastructure may be a more
important consideration than mode of transportation in many scenarios, since, to continue the example
above, traveling 2rk by moped on fooded, unimproved, road in the forest may be more difficult than

the same distance by moped on an improved road. The question on mode of transportation is not
recommended for general use in household surveys, but may be included ihpkbcy are specifically
interested in investigating this topic.

Recommendatiors:

We recommend that data on the distance between the home and the school be colleotetias of f
thetimeneeded to make the trip and not the geographic distance betwedaonie and the schodlata
on the geographidistancebetween a school and a household can be relevant to policymaieifs,
collected we recommend that it is not collected through an interview question, but usioigeeliable
instrument such &SIS or an odometer.

It is recommended that any question about the amount of time taken reach the school should be worded
precisely in order to avoid any potential ambiguities:

On a typical day during th¥YYY [CURRENT] school year, how much time did itedkr
NAME to travel directly (one way) from this household to the school NAME was attending?

Household Survey Guidelines on Educatiaio



If used, the question on mode of transportation could be worded as:

On a typical day during th€YYY [CURRENT] school year, how did NAME to travel from this
household to the school NAME was attending?

Response Categories

The response categories on time travelled used in the LSMS questionnaire allow for

TINE ONE WAY | the response to be given in a combination of f@md minutes. This flexibility is

desirable, but careful instructions should be given to ensure that times are recorded
HOURS | MINUTES | consistently.

If the question on mode of transportation to work is used, response options should be organized
into a coded response merResponse option categories must be developed and tested in country
in order to ensure that categories are appropriate for the local context. As with all response option

menus, the names of the categories must be meaningful to questionnaire respandemist be
exhaustive and mutually exclusive.

Household Survey Guidelines on Educatiaii



Time Commitment for School
For the purposes of household surveys, we take this as a measure of the amount of time a pupil spends at

school and engaged in schaelated activities outside of the school.

Precedence

B 19 22 Y The Lao PDR questionnaire includes a question on the
low long docs [How does NAME gof - [How amount of time used to travel to school (i wording of
take MAME  |school? many . . L . . .
» come to Walk ;| |hoursof the question is not visible in our copy of the questionnaire),
hool? Bicyele 2 homework .

Motoreycle 3| ldoesname | @Nd another question on the number of hours of homework

Car 4| |doina performed peweek.

Tue-tae 5 typical

Bus ] week?

Hoat 7

Amimel &

Cither, specify 9 C23 c24 C25 Cz2a6
DI.IREMI‘I\I'I_,TES .................. HOURS

How do How long does it How many [How
you get to |usually take you to [|hours did  |many
schoaol get to school by this||you spend [hours did

The Malawi IHS questionnaire includes question|each day? |means of transport ||yesterday |you

onthe amount of time needed to travel to school [c23)7 attending  [spend
the amount of time spent attending school, and iiiﬁift E:Stﬁzing
amount of time spent on homework. The university, |home-
transportation question asks about the usual onin some ?:”:;htsslt
amount of time needed wieas the attendance | _ training  |work to
and homework questions ask specifically about |e: . course?  |be done
the amount of time taken on the previous day. | : athome?
UMIT HriRE BOURE

512A | Now | would like to ask you about the time (NAME) spends at school. LEAVES RETURNS
On a normal school day, at what time does (NAME) leave home to go
10 school? HR HR

512B | On a normal school day, at what time does (NAME) return home from | MIN MIN
school? .

y The EdData questionnaire asking for the specific times that the pupil typically leaves for school and
returns from school. Taken toget, the responses to these questions are used to calculate the amount of
time taken for transportation and attendance combined. This approach seersasegled because by
asking about the time of departure and arrival it focuses on gathering inforthatidine survey

respondent is most likely to know the answer to, as opposed to the questions about the amount of time
needed to travel to school, which, as discussed iDigtance or Time travelled to schaaction, forces

the respondent to engage in a certain amount of speculation.
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The approach is not appropriate for our purposes, however because to use it, we would need to make the
assumptiorthat, from the time the child leaves home in the morning to the time the child returns home at
night, they do nothing engage in schoelated activities angchootrelated travel. This assumption may

be untenable if there is a good chance children wéhddime playing, engaged in sports, or enjoying

other norscholastic pursuitsefore they return home

EdData uses separate questidnaska bout t he number of hours per weelk

514 | About how many hours per week does (NAME) spend doing homework | HOURS PER WEEK............cc.e..
outside of school?

IF LESS THAN 1 HOUR, RECORD '00".

Several LSS questionnaires and the Sierra Leone IHSiqueaire ask about the amount of time
travelled to school but do not ask about time spent at school or time spent on homework.

Recommendations
Each of the three components of indirect cost should be queried in a separate question:

On a typical day during th¥YYY [CURRENT] school year, how much time did it take for
NAME to travel directly (one way) from this household to the school NAME was attending?

On a typical day during theYYY [CURRENT] school year, how much tirdiel NAME spend
away from home foschoo?

Does this include the travel time?

On a typical day during theYYY [CURRENT] school year, how much tirdiel NAME spendon
school work outside of school hours (for examgiiedying doing homeworkor working with a
tutor)?
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Pupil Absenteeism

Definition

To our knowledge, there is no international standard definition of this indicator.

Precedence

Out of the 30 surveys investigated by EPDQ@®08 three included one or more questions intended to
gather information about stant absenteeism.

How many days were

ou absent from schoal/
educational institutions
during the past 30 days?

K
What was the main reason for
wvour longest absence from
school/educational institutions
over the past 30 days?

1 Mo absence
IGNORE DAYS SCHOOL)2 Sick
CLOSED OR PUBLIC |3 Household work
HOLIDAYS 4 Farm work
5 Family business
IF NO ABSENCE, WRITEJE Other work
"og* 7 Bad weather
8 Other reasons
Mo. of days

Y TheBangladestIES question sequence

includes a question to ascertain a rate of absence for
the pupil, and a second to get at the reason for any
absence. The first question in this sequence is overly
complex because it asks thepesdent to answer

two subquestions simultaneously: 3a) How many
days was the school open the past 30 days; 3b) How
many of those days did the pupil miss? These should
be broken down into separate questions.

TheMalawi IHS questionnaire correctly asks

a7

Herw
-~
084S Was
your
G0 AN
oo R
onaar e
=R

%

=L

24 25 26
separatequestions about the number of days th| How many days |Hew many If NAME was
hool w n and the number of h has NAME'S  |days has absent any days,
5¢ .00 as open a .d the u. be. of days t e school been open [MAME witat was the
pupil attended. A third question is used the find| i, ihe past 7 |attended reason’?
the reason for any absenég. days? school in No absence = |
the past 7 Agricaltwral work=2
Iy days days? Work ar housefome =3
> pext (her work =4
L] by person MMiness = 5§
Family ilfmeis/deak=&
Hovai Al any tme in Other (specifi.} 7
gy ime paal 12 DAYS DAYS
days did |montha, did R _ _ ' _
o YOu ever Y Thequestionnaire from theao PDR ECSalso inclues a pair of
aftend  [jemporariy guestions to determine the number of days in a recent period that the
schonlin WANLTEW IR school was open and the number of those days that the pupil
T"E-Eﬂﬁl‘-fﬁ' - attended. The questionnaire adds a third quedisigned to gather
PR o WL . . .
wigaad mara | INformation about any longéerm absencesver the previous 12
fran o months.
congecutive
weaks of
natruction?
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Mo | waubd Ehos fo Ak you same queshans ahoul (NAME s schoal atiendancs las! paar. Them ane many reasons fal childnan
Evrefires do nal atiend sshaal, sven ough schoal it apen and ASSEE AN in SASEGN.

In tha last schodl year
did fAME] miss sshoa
for any af $ha fllowing
ramans?

BECORD ANEWER FOR
EACH REASOM LISTED.
IF¥YES, ASH AND
BECORDMNUMBER OF
DAYS MISSED FOR
THAT REASOM .

F MUMBER OF DAYS IS
WORE THAMN 35,
BECORD 38

MAME! was naadad o
care for sick raladves ar
housshald mambars.

MAME) was naadad 32
halp & homasuch as
zaring far younger
childran, cadking ar
chaaning, or feiching
water or waad.
MAME! was naadad o
{and animals, or wark
an tha Samily {NAME]
was nsaded i tand
arimals, or wark an e
family fanm or in tha
family businass
MAME! was naadad o
wirk for an amplayar.

Sohoal fses or athear
schodl casis wara dua,
and Tha monay was ng
avalaa.

HAME] wa s racaiving
privats tuioring or was
studying for axams
homa.

{MAME] did nict want %2
gatamschodl.

Sacausa of awaddng,
funaral or other
=—g_ail=la| B

AME) was ill.

{NAME) did niat hares
prapear'suitable clothes

MAME) wao ke up laia.

Secausa ofbad
AT

MAME) missad sshaal
for any cher raasans.

NUMRER
OF DAYE

T—e
2
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e

e
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e
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T
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CHECK 505 AND
CALCULATE THE TOTAL
JAYE ASBSENT.

WRITE THE TOTAL
NUMBER N THE SPACE
PROVIDED BELOW.

In total, you hawe sad
et (MAME) missad _
days of schodl last schaal
yaar. Doss thatssam
acourais?

IF MO, PROBE AND
MAKE CHANGES TO Q.
505. THEN REPEAT

Q. 508.

F MUMBER OF DAYS
IS MORE THAN 95,
RECORD A5

NUMBER OF DAYS I:I:l

Y TheEdData questionnaire uses a structured set of question to
gather information on the number of days of school missed by
reason for having been able to miss school. This is a more rigorous
way to gather information omé topic since it forces the

respondent tehink more carefully about the different ways the

pupil may have missed school, but it the tradeoff is that it invests
time in gathering a lot of detailed information that otherwise may
not be of great interest tesearchers.

Discussion

Broadly speaking, household surveys are not an ideal source for
detailed information on student absenteeism. Thersnarenain
reasons for this:

First, before one can determine the number of days of school that a
pupil missedver a set periqdt is necessary thave baseline
information on the number of days that the school was open over
the same period. In a household survey, this baseline information
can only come from the survey respondent, but respondents can not
necessdly be relied upon to be aware of, let alone to correctly
remember and report, all holidays, teachesérvice days, days

that a teacher may have been absent for one reason or another and
SO0 on.

Secondandmore importantly, because household surveysiare
designed to take into account variations in activity related patterns
in the academic calendar or the progression of the seasons, it would
be difficult to obtain truly unbiased results for a measure of
absenteeisntousehold surveys are conducted avenatter of 26
months, and may conducted in a manner such that each geographic
area represented in the survey may be canvassed separately and in
sequence. In other words; the survey is completed in Region A
before it is begun in region B and so on. Seagons may be
canvassed while school is in session and others may be canvassed
while school is out of session. One region may be canvassed during
flu season, malaria season, rainy season, fishing season, or tourist
season, and another region nmaybe. Alternatively, the whole

country may be canvassed at a time when absenteeism is
abnormally high or low. In shonany ofthe causes ftudent
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abseteeismare cyclical in nature, but household surveys are not equipped to adjust for seasonal
variation.

Overall, school surveys are a better source of student absenteeism information than household surveys.
With a school survey, it is easier to gather reliable baseline data on when a particular school was open,
and school surveys are easier to adjust spdheount for possible seasonal variations in attendance.

Despite the shortcomings discussed here, household surveys can still be an interesting source of
information about absenteeism, especially when care is taken to avoid problems associatsabwéh
variation or attempting to establish a base number of days that school was open. To do this, we
recommend a question that asks broadly about the number of days missed over an entire school year.

Recommended for consideration

We recommend that housétiGurvey designers consider a new style of question designed to measure
pupil absenteeism in a way thaitigates some ahe challenges outlined abov&uch a question might
be worded as follows:

If NAME attended school during therYY-1 [PREVIOU$ Schod Year

There are many reasons that a children do not attend school, even though the school is open and classes
are in sessiorOver the fullYYYY-1 [PREVIOUS]School Yearhow many days did NAME miss school
even though school was ogen

An advantage of thiapproach is that it helps to smooth out biases in absenteeism that may be caused by
seasonal or regional patteriihis could be followed by a question on the primary reason for any
absences. We recommend a variation on the Bangladesh question:

If NAME mised one or more days of school

What was the main reason forthe NAMMES | ongest absenc¥YYY-tom schoo!
[PREVIOUS]school year?

Response options should be tested and tailored to the specific country context.

Non Formal Education

The core gastionnaire modules proposed in @ere Modulesection of this report are excellent for
gathering information orducational attainment school attendance and as they relate to the formal
education sector, bare not effective for ghering data on attainment or attendance in-fioomal
education setting8ecause nofformal education practices such as workplaaing programs,
apprenticeships, internshigsd nortraditional education programs can be a significant sourbarofin
capital insome contextdt would be an oversight to focus on formal education while ignoringoronal
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education. GMR goals related to adult literacy anddKis learning, greater emphasis has been placed
on the measurement of human capital obtafr@d nonformal sources.

Definition of non-formal education

We are not aware of a clear universal definitdmonformal educationkor the purposes of household
surveys, the distinction between formal and-fammal education is important though a psecaxonomy

of the differences between the two categories is not necessary. This discussion taken from the ISCED97
documentation is sufficient:

Formal education

Education provided in the system of schools, colleges, universities and other formal

education a | institutions that normal-img constitu
education for children and young people, generally beginning at age five to seven and
continuing up to 20 or 25 years ol d. I n son

constituted by organized programmes of joint {biane employment and patitme
participation in the regular school and university system: such programmes have come to
be known as the 6édual systembé or equivalent

Non-formal education

Any organized and sustained educational activities that do not correspond exactly to the
above definition of formal education. Ndéormal education may therefore take place

both within and outside educational institutions, and cater to personsaggall

Depending on country contexts, it may cover educational programmes to impart adult

literacy, basic education for eaf-school children, lifeskills, workskills, and general
culture. Noaf or ma | education progr ammede rdio snyostt enne,
and may have differing duration.

For the purposes of questionnaire design, the operative difference between formal-foichabn
education is the fact that for mal education consi
of education, whereas neormal education consist of one or multiple raomtinuous or nosequential

education opportunities. With formal education, there is a clear sequence of school levels and grades, with
lower grades and levels serving as prerequisitesach higher grade or level. It is this hierarchy of

grades and |l evels that makes it possible to ask t
l evel NAME hsiacea hause¢h@dmatrabegrvbo has attendeeppreary, primary, ad

secondary school can easily determine that secondary was the highest of those levels and respond
appropriately.

The structure of questions used in to gather information about formal education is not appropriate for
inquiring about nofformal educationeopportunities because when levels do not have a clear hierarchy a
guestion about O6what is the highest | evel NAME ha
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a household memberds educational cs@xperienceasanc | udes
apprentice to a mechanic, and an aftears training program on entrepreneurship, there is no objectively
correct way to rank these experiences and report
had attended formal primaschool as a child, but also attended a-foomal literacy training program as

an adult, there is no objectively correct way to report one or the other as higher.

Definitions of subcategories of notfformal education:

While there are clearly differengges of noformal education, the specific terms used to describe these

types do not appear to have clear universal definitions and sometimes seem to be used interchangeably or
with definitional overl ap. For erairang prbfessiamal nt er ns hi
training, skilled trainingd can be used to descri
literacy training, continuing education, pést t er acy tr ai ni ng. 0

At the international level, there is no compelling reasoiorce specific definitions on most of the terms
discussed abovénstead of focusing on specific definitions, we suggest wording questions broadly in
order to gather information on ndormal education based on the functional output of the education
rather than any label that might bpplied to the education type. other words, ask something along the
lines of:

ifiHas NAME ever participated in any type of traini
the intention of learning howtoreadr wr i t e ? 0

or

ifiHas NAME ever participated in any time of traini
system with the intention of | earning a skilled t

And notask questions such as:
AHas NAME ever been an apprenticeo
or
AHas NAMEceviewred any informal trainingbo

Howevert if national or local policy makers have a compelling reason to be ailderttify household
members who havgarticipated in a specific type of ndormal training, and are able to properly name or
define that typef training in a way that respondents will be able to understandittivenld befine to
include a specificaljworded question about the training program. For example:

AfHas NAME ever BipAphati as pat edl earma reading and w

Precedence
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Generally, questionnaires seem to group together questions about apprenticeships andagtties out

schoolsystem trainings, but ask about literacy training elsewhere.

Literacy

Eight of the 30 surveyanalyzedn 2008include a question on attding or having attended some sort of
a literacy programSeveral of the questionnaires include follow questions on topics such as the

duration, cost, or provided of the training

.
Has
(NAME)
attended
a literacy
course?

Y Fi

vV e

surveys

use

guestion

this example taken from the Nigeria 2003 LSS

This more carefully worded questiofrom the 2002 Uganda
National Household Surveyuestionnaire ifiltered to apply
only to respondents with less than a secondary educéation.

{as
JMAME]..
wer
ittended
nan-formal
class?

1=Yes
2= Na

== 14)

Is ..[NAME]..
currently
attending non-
formal classes?

1=Yes
2= MNa

(=2 14)

What kind of non-formal class

is ..[NAME].. currently
attending?

1= Literacy programmes
{6 months )

2= \ocational training
(Tailoring, maotor repairing,
Khmer classical music
training,
hiairdregsing...etc.

3= Post literacy programmes
[Agricuttural training
ncludes such as planting
vegetable, mushnooms,
raizing fish, animal..

4= Others (Specify)

\ Y The
Cambodia
guesitonnaire

attainment.
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For those with codes
01 - 17 in column (5)

& aged 18 year & above

Have vou ever
participated in a
literacy program

that involves
learning to read

or write (not
including primary

school)?

MO e

1

2

At leasttwo other giestionnaireinclude
literacy training as a response category in
their general question on educational

a

includes literacy as one of four possible
responses to a question about the kind of
nonformal class a person is attending.

very



Apprenticeshipand/or other training outside the school system

Four of the 30 surveys include a question on being or having besgpeamtice. Three are close
variations on this example from the Ghana
response category in their general question on educational attainment.

LSS que

The 2003 Nigeria LSS and 2003 Sierra Leone IHS aelull sections of specific followp questions
for respondents who are or have attended an apprenticeship. Survey designers interested in gathering
extensive data on apprenticeships may look to these for examples.

Nigeria LSS:
6. 7 8. 9. 10. 1 12 13 14 15. 16
Has For how Has How long What is the Did How Who paid for | Has What is What was the
(NAME) | long has | (NAME) was main trade (NAME) much did | the Training? | (NAME) the total | main subject of
attended (NAME) ever (NAME) | (NAME]) leamt? | pay a fee | (NAME) attended number the most recent
aliteracy | attended | been an an for this pay for Self............1 | other of training?
course? this appren- | apparent | Carpentry......1 | training? | the Parent........2 | short months
course? ice? -ice? Masonry........2 training? | Other training (NAME) Clerical........1
Tailoring........3 Relative......3 | course(s) attended | Managerial...2
Black Employer....4 | lasting not | such Computer.....3
Smithng.........4 | Yes, in Gowt..........5 more than | course(s) | Marketing.....4
Yes, in Mechanical....5 | kind......1 NGO..........6 6 months? | in the Teaching......5
the Electronics/ In Community last 5 Leadership....6
Past......1 Electrical.......6 | cash.....2 Assoc........T | Yes.....1 years? Medicine.......T
Yes......1 No........2 Painting/ Both.....3 Private No........2 Farming........B
No......2 (>>14) Spraying........T | NO......4 Organizat- (Since Other..........9
(>> 8) Trading.........8 | (*>14) ONS...cocins 8 (>> NEXT | 1998/39) ( SPECIFY)
Hairdressing/ Cther.........3 | MEMBER)
barbing..........9 (S pecify)
Catering.......10
- N ¥ N Other........... 1
vl vl
E T E T (SPECIFY)
A H A H
R S R 5 AMOUNT
S S
Mozambique:
| 4 ans et plus )
44-Avar-vaus 4 5-Combian da [48-A qualla brancha 4 7-Qual typa 4 8-Indiquar la 4 9-Avaz-vaus 50- Pandant
SUivi una tamps avaz-vous da farmatian da farmatian 8 brancha partici combian da
farmation &té an formation Fvaz-vous avaz-vous da farmation das stagas da samainas an
wigant pour |la darnigra fois 7 |88 forma suivi pour Q447 avantualia parfaction- tout avaz-vous
apprandra paur la apprisa namant pour suivi un staga
un métiar 7 darnidra fois 7 Funa ou lautra pour la darnigra
das farmations fais 7
apprigas 7
Oui 1 Voir Voir Voir Oui 1
Non 2>>Q43 en mois Code Q4E Code Q47 Code Q48 Non 2> L8

Sierra Leone IHS:
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Code Q48 - Q48

W : Agriculture

2 : Péche
@ : Elevage

M : Exploitation Toreatiére

05 ! Autres sctivités primaines
06 ! Industrie agro-alimentaine

o7
0a:
m

UH

¢ Industrie alimemntaine

Industrie extractive

Ingduatrie du boia
1 ! Induatrie ehimigue
12 ! Industrie des matériaux de construction
13 ! Industries diveraes
# ! Energie
15 : BTP

16 | Commeree général

¢ Ind watrie textie &1 du euir

7 ! Commerce apécialiad
8 ! Aulres commerces

18 ! Tranaport privé (camions, taxi, ..}

20 @ Hotellerie - Reatauration
H : Bamlé privée

2 ! Enzeignement privé

23! Séeurité privée

M ! Bangues - Asaurances
25 ! Adminiarations publigues et parapubligues
26 1 PTT privée

I ! Non classé ailleurs

K1 38 39 40 41, 42,

Has Farhow | Why haven't Are you or How lang What is the
[NAME] | bng have | youattended | have youbsen | were you main trads
dizndad you any literacy | an apprentica? an you leamt?
alitzracy | atended Coursa? apprantica?

Course? this
Course | 1=Nons 1=Yasg, Currzntl|
Avalable | 2=Yes in the
2=Unsuitable Past 1= Careantry
Time 3=Na 2= Masanry
3=No [>46 ) 3 = Tailaring
Nanny 4 = Black Smiting
far 5= Meachanical
1=Yes Children § = Elactronics/Elactrical
23 No 4 =Too much 7= Pairting/ Spraying
(»> 39) Househald 8 = Hairdraasing /
Choras Catering
5= Other. 9=
[SPECEIFY) Other..ooin
[SPECIFY)
YR [ MT YR _[MT

Code Q4T

Apprentissage aves !

1! unmembre du ménage

2 ! un apparentd non membre du ménage

3 ! un non apparentd non membre du ménage
4: Dans une entreprise publigue ou privée

Formation profeasionnelle dams @
5: Dans une entreprise oublique ou privée
B dama un organiame détat

Dams un école de fTarmation apécialiads :

T ! publigue
B : privée
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LSS q

43 4, 45 48 47 48 49
Did you pay a Did you racaive Have you attended ‘What is the total What was the Whao awns the Training
Who owns the Trade Cantre fae for this free roam or dher short training | rumber of manths main subject Centre you last attended?
you last attendad? training? board? courses lasting not | you ever atiended of the mast recent
mare than & such eourse in the fraining? 1= Central Govemmeant
1=Ceantral Govermnment months? st 7 y=ars 2=local Govemment
2=Local Govemment 1="Yes, In kind 1 = Clerical’Prof. 3=Mission/Rali
J=Mission/Reli 2=Yes, In cash 1=Yes (Since 1995) 2= Managerial gious Bady
gious Body 3= Bath 3= Computer 4=Nan-Gavt.
4=Nan-Govt. 4=N0 1=Yes 2=No 4= Marketing Organisation
Organisation 2=Na {»= NEXT 5= Teaching 5=Private
5=Frivats MEMEBER) &= Leadership B=0ther (Spacify)
B=0ther (Spacify) 7= Madicing
B=0ther.........
| SPECIFY]
4. - cg - Y The Cp.te QOIv0|re
Avez-vous|Dans Pourquoi Ol cette asks about training outside of the school
suivi une|gquel avez-vous formation :
formation|domaine|suivi cette |a-t-elle en system E_jmd then fOIIOW§ up with a seggence
hars du |de formation 7 |lieu ? of questions on the subject of the training,
systéme compé- - -
scolaire?|tence ?|APPRENDRE  |BERS pHys,1| r€ason fqr pbtalnlng the training, and source
UN METIER..1|CARB PRIVE.Z| of the training.
ETRE PLUS EME/GRANDE
EPERFORMANT ENTR BRIV.3
S ACTIVITE |GARAGE,ATEL
o0I.1 ACTUELLE...Z |MENUISERIE,
NON.Z»»B8| (CF ETRE PLUOS ETC. . ivun. 4
CODES) |COMBETITIF.3 |AUTRES....5
Recommendation

Wording

The most practical way to gather information on-fimmal education is through a sequence of questions
that is independent of the core module on formal education, and asks separate questions about each type

of nonformal education that is of interest teetquestionnaire designers. Placing questions about non

formal education in a separate module has the additional advantage that it makes it possible to extend
these questions to individuals beyadhd CORE modulage rangeof 3-30 yearsn order to gather
information on the adult learners who are often targeted fofaromal programs.

To ensure it is clear what type of educational experience is being asked about in each question, we

recommend that the wording of the question include a description afribigon of the educatioha
opportunity being asked about. These questions are modeled after the literacy question from the 2002
Uganda National Household Survey questionnaire
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ANow | want to ask you about di f ftratrNAMBmak i nd
have had outside of the regular school syst
ifiHas NAME ever participated in a |Iiteracy p
(not including primary or secondary school)

IfYES6 | s NAME currently maéticipating in t
ifiHas NAME ever participated in an apprentic
specialized skill or trade while working for someone who performs the same skill or (natle?
including primary or secondary schoi)

IfYES6 | s NAME currently participating in t
iHas NAME e v er nyptherptogramioptraibirg that involvea learning about how
to do job or skill or how to improve at a particular job or sKiti@t including primay or
secondary scho

IfYES6l s NAME currently participating in t

We dondét see a ne e dpdueastionstorntminirigorlapprestieeshipounless survey o w
designers have a compelling reasoagh then. If questionnaire developed® want togather detailed
information on the nature of each type of training, the Nigeria L®Stunnaire seems to set a good
precedentor these questions.

Universe

Most household surveys ask these questions of all holtsemembers above a minimum age of 3, 4, or 5
years. In keeping with the minimum age standard recommended for the Core modules, we recommend
asking these questions of all respondents above the age of 3. The questions should be asked of all
household memlos without regard for their literacy status or whether they have or are attending formal
school.

Auxiliary Attainment: Highest Diploma Earned

Eight questionnaires include some variation on a question asking about the highest diploma, certification,
or qualfication earned by a household membesr the current UN definition diducational Attainment

this question does not replace tipgestions we recommend in tBducational Attainmentut rather
complementinformation gathered through this question can be used to contributedeeauanced
understanding of educational attainment data by helping policymakers distinguish between household
members who completed a level of schooknglcompleted the additional requirements (such as an

exam) needed to earn a particular diploma dif@mtion, and household members who may have

completed the level of schooling but did not complete the additional requirements needed to earn the
diploma If the UN definition ofEducational Attainmeris revised in the near future, a question similar to
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what is recommended here may be used to meet that new definition.

Policymakers may be interested in gathering information on the highest diplamd @asettings where

a diploma requires more than simply completing the sequence of grades associated with a school level,
and where the achievement of the diploma conveys
capital accumulation, job prosgs, etc.

Precedence:

These questions are all structured similarly, with slight variations in the wording of the question. While
most questions ask abduth e hi ghe st ,dane ask abouatie highdésertifieatiord or
fiqualificationd The exarples provided here are illustrative

What was the

11 Cod 11 N highest educational i
Quetestie | codesQ Y 2 OBTAM Cameroun walifizazion |
dipléme le 1 =5ANS DIPLOME attazneds !
plus élevé de 1=(EERILC None R L
(Nom) ? 3=BEPC/CAR/IGCEOL :’i ;E ;EFMEE ------ g |

4=FROBATOIREED "0" Level ......04!
CF CODES | 5=BACGCEALBEP 1998LSGhanaly 28 - ooci e BEd
§=BTSDUTDEUG T/ T Cert. B 07]
7= LICEKCE Nutsing oo.o..l08]
§=MAITRISE DEA Tech/Prof Cert .10}
- Tech/Brof Dip ..11!
9=DOCTORATPHD E:ghe;gg ) P L1218
Masters ........ 13,

DoOCToOrace ...... 14}

other ..........596]

[specify) i

Recommendation

The basic structure of this question should follow the precedent followed above, though questionnaire
designers may want to adjust the specific wording of the question to keep it clear to their anticipated
audience:

I f Ever Attended = 0Yesbd
What is thehighest diploma or certification NAME has earned?

Questionnaire designers may choose to replace 06di
ot her ter m, and | i kewi swi tnfta y6 achhoioesvee dhedtorisGapt! taecien edde,
other similar term if they expect one of these other terms to be more meaningful to their survey

respondents.

Response Categories

The list of response options for this question should be developed by the questionnaire developer since
diploma or certificatbn names vary from country to country. The list of response categories could include
both academi d edveed rseg é&s 6(Pihe:D.®0O) and professional ¢
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omrsing certificated) i foperseshouldfelldwthetrpuaelimebiforquest i oni
developing response categories.

Parentsand Guardians

The EdData surveys include series of questions de
guardiais 6 atti tudes towar ds etbo Whle thesermguestions appeardodbg e me n t
soundly worded and the issues they explore are of potential value to some researchers and policymakers,
we are hesitant to recommend them for inclusion in the IHSN question bank because of the questions
specializedhature.This hesitationis reinforced by the fact that these questions do not appear in any of the
surveysanalyzedor our2008report, or in the standards DHS and MICs questionnaires. These questions

are not recommended for the IHSN question bank, bug been included in the report as examples for
guestionnaire designers who may be interested in pursuitgpth information on a specific education

policy related topic. Questionnaire designers interested in pursuing these, or other similarly specialized

lines of research would want to design and test questions that fit their research needs.

Parents attitudes towards education

EdData surveys include a series of questions directed at the parent or guardian of each child attending
school. These questionsatesigned to gather information on parents attitudes towards education (such

as the advantages and disadvantages of sending a child to school), and education related issues (such as
whether corporeal punishment/motivation by teachers is justified). Ndhe bhousehold surveys

anal yzed 2008reparAri2l@dédsquestions like these.

Data collected through these questions are siatech ofpriority to the international communigs the

other indicators discussed in this repant! are not maintained international databases. The data

collected through these questions may be of value to local/national policymakers who are interested in
addressing cultural or valubssed misalignments betweensanl s er vi ces awallespeopl es

The EdDatasurveys filter these questions so that they are asked only of parents/guardians of children who
are attending primary school (or primary and secondasgrimecases). We believe that, from a policy
perspective, it would be equally or more interestingé&or about the attitudes/values of

parents/guardians of scheadjed children who amotattending school, and suggest tifidhis family of
indicators is included in questionnairedesigners consider revising the universe of respontients

include parats/guardians of all scheaged children, regardless of whether those children are attending
school

Because there is very low precedence for the use of these questions, because we anticipate that the
guestions will be of interest to policymakers only endarrowly specific circumstances, and because
guestions of this nature should be tailored to address the specific context of each household survey, we
will not recommend specific questions here. Instead, questions from two EdData questionnaires, Zambia
(2002) and Egypt (2006), are provided for illustrative purposes. Because the information gathered through
these questions would not used to calculate specific indicators but rather for exploratory purposes, we
will not recommend specific code for data extion.
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714 Do you think girls in pimary school should be taught by MALE ...
a male teacher, a female teacher, or does it not matter? FEMALE ......................... 2
EITHER MALEOR FEMALE ........ 3

715 Do you think girls in preparatory and secondary schoal MALE ...
should be taught by a male teacher, a female teacher, FEMALE ......................... 2
or does it not matter? EITHER MALE OR FEMALE ........ 3
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al: Do you think boys in primary school should be taught by MALE .. ..o
amale teacher, a female teacher, or does it not matter? FEMALE ......................... 2
EITHER MALE OR FEMALE .. ...... 3
77 Do you think boys in preparatory and secondary school MALE .......... ..o 1
should be taught by a male teacher, a female teacher, FEMALE ......................... 2
or does it not matter? EITHER MALE OR FEMALE ........ 3
78 Sometimes students cheat onexams. Do you think this iz YES e
ever justified? NG e 2

719 | am interested in knowing your opinions about what makes

schools good and about the importance of schooling.

Co you agree or disagree with the following statements? AGREE DISAGREE DK
Whenever necessary, parents should keep their children 1 2 ]
home from school to work or help in the household.

It is more important to send a boy to school than to send 1 2 ]
& girl to school.
Primary schools should teach more practical skills, like 1 2 ]
carpentry or sewing.

720 | am interested in knowing what kinds of things you think

sffect the quality of schools. Does each of the following

things make & school better, make a school worse, or have NO

ro effect on the quality of the school? BETTER EFFECT  WORSE DK
Students being required to wear uniforms. 1 2 3 8
Teachers hitting pupils to maintain discipline. 1 2 3 8
Teachers hitting pupils to improve their performance. 1 2 3 8
Parents being actively involved in the schoal. 1 2 3 ]
Crowded classes. 1 2 3 ]
Well-maintained buildings. 1 2 3 ]
Teachers making learning interesting. 1 2 3 ]

21 Mow | would like you to think about the benefits of pimary FIND (BEETTER) JOB A
school. PROWVIDE SUPPORT TO

Think of a 12-year-old boy who received his primary school HOUSEHOLD/PARENTS .......... B

certificate, and then dropped out of school. CHAMCE TO GO TO PREFPARATORY . C

LEARN TOREAD ANDWRITE........ D

What advantages does this boy have compared to a boy of LEARN OTHER LAMGUAGES ........ E

the same age who never attended primary school? LEARN MATHEMATICS ... F

LEARN VOCATIOMNAL SKILLS ........ G
PROBE: Anything else? DEVELOP MORALS/DISCIPLINE . ... .. H
CRITICAL THINKING SKILLS oo |
MAKE A BETTER MARRIAGE ........ J
RECORD ALL MENTIOMED. LEARN TO BE A GOOD PARENT. ... .. K
BETTER HYGIENE .................L
SOCIAL INTERACTION SKILLS ...... M
OTHER X
[SPECIFY}
NOBEMNEFITS .. .............. .Y
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722 MNow think of a 12-year-old girl who received her primary FIND (BETTER) JOB LA
school certificate, and then dropped out of school. PROVIDE SUPPORT TO
HOUSEHOLD/IPARENTS . ... B
What advantages does this gil have compared to & girl of the CHANCE TO GO TO F'REF'ARATDR‘K . C
same age who never attended primary school? LEARN TO READ AND WRITE . D
LEARN OTHER LANGUAGES ........ E
LEARN MATHEMATICS ............ F
PROBE: Anything elze? LEARN VOCATIOMAL SKILLS . ....... G
CEVELOP MORALS/DISCIPLINE H
CRITICAL THINKING SKILLS o
RECORD ALL MENTIONED. MAKE A BETTER MARRIAGE A
LEARN TO BE A GOOD PARENT K
BETTER HYGIENE . R
S0OCIAL INTERACTIDN SKILLS .M
OTHER X
[SPECIFY)
NOBENEFITS ..................... ¥
728 | Mow | wouid like you to think about the disadvantages of schooling. EXPENSIVE ....covimsmmmsmmmnnmsnmmnerssssnmnssnes A
What are the disadvantages of sending a boy to primary school? LOSE CHILD' S LABOUR R -
BAD MANNERS .......... - .C
NOT WILLING TO WORK v D
RECORD ALL MENTIONED. MIGRATES FROM VILLAGE ................. E
NO DISADVANTAGES.........ccccvvvineee. B
OTHER X
(SPECIFY)
729 | What are the disadvantages of sending a girl to primary school? EXPENSIVE ....coonmmmmsimsnsammssssssssnsnsimnssnnes £
LOSE CHILD'S LABOUR ....coovereverrrnsrnnans
BAD MANNERS ....cc.coorveirirnsnnns .
NOT WILLING TO WORK.......... .
RECORD ALL MENTIONED. MIGRATES FROM VILLAGE .........ccoeueee.
LATER MARRIAGE/HARDER TO
FIND HUSBAND .......ccooermnsnmrernmnennanes F
NO DISADVANTAGES........cconeeeirar e G
OTHER X
{SPECIFY)
725 MNow | would like to learn about how decisions are made in MOTHER .......................01
your household. FATHER .........................02
BOTH PARENTS ................ .03
Mare than one person may be involved in this decision, GUARDIAMIS) .. ... o.......D4
but whao has the final say in your household CHILD HIMSELF.:HERSELF ......08
sbout whether or not children attend school? PARENT(SVGUARDIAN W/ CHILD 06
SOMEOME ELSE 96
(SPECIFY)
DOM'TKNOW ... ............. 98

P a r e involgethent in education, schooling, the school

Many EdData surveys include a set of questions designed to gather information about the relative degree

to which parents or guar di an sdicatiorescloaltorissheol y i nvol v
activities. These questions appear to be soundly designed, but gather information on a narrow, specific

policy area. Comparable questions do not appear in any other questionnaires investigated for this report.
Because of the spiatized nature of these questions, we do not recommend them for inclusion in the

IHSN question bank. The questions are displayed here as an example to questionnaire designers interested
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in developing similarly specialized questions for tlseirveys

515 | Do you or anyane else in the household frequently, sometimes or never | FREQUENTLY .......cccommecnssnncnnnsnnnan |
help (NAME) with his/her homework? SOMETIMES ....covveeeuaene 2
DON'T KMOW . .....oooiimnnnsnnssesnmsnsrnane 1B
515 | Do you or anyone else in the household frequently, sometimes or never | FREQUENTLY ........oorimnmcancsnmssns e |
help (NAME) with his/her homework? SOMETIMES ....covveeeuaene 2
NEVER ..ovoveecenemmecaans SR
DON'T KMOW . .....oooiimnnnsnnssesnmsnsrnane 1B
722 | Have you or has any adult in your household attended a meeting ofthe | YES ...coccecrmsininnns -1
PTA in the last 12 months? NO ... rbrere e an s 2
723 | In the last 12 months, have you or has any adult in your household
gone to a primary school for any of these reasons? YES NO
For a school celebration, performance, or sports event. EVENT..covune -1 2
For a meeting or conference with a head teacher or teacher. MEETING ....cocmmermmmenrcsnins 1 2
Tao collect report forms. REPORTS ...cooccimmmnrrmninnrenas 1 2
700 | Have you, one of your children, or anyons else in your huus'ehold
provided any of the following kinds of support to any school in the last YES NO Dy
12 months?
Money to support school buildings, grounds or teacher housing. | MONEY ..occesresss 1 2 8
Materials to support school buiidings, grounds or teacher housing. MATERIALS ... 1 2 8
Labour to suppert school buildings, grounds or teacher housing. LABOUR ...ccocovmeae 1 2 B
710 | In the last 12 months, have you, one of your children, or anyone else in
your household provided any of these kinds of support to a teacher for
the teacher's own use? YES NO DK
Money, ather than for private tuition. MONEY 1 2 8
Food. FOOQD ..oeeeeerinnnnes 1 2 B
Labour, other than for maintenance of teacher housing. LABOUR 1 2 8

Household Survey Guidelines on Educati@®



